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Belmont High School
da centre for learning, exdence and performancé

Our Mission

At Belmont High School, our overriding purpose is to provide an environment that nurtures the wellbeing of all students, and
provides successfully for their ongoing learning and variety of academic needs. Our innovative and extensive co-curricular
programs challenge and engage all students. Our technology facilities and commitment to students ensures learning
environments where students are well equipped for the challenges of the 215t century.

Our motto, AiStrive for the Highesb, underpins our approach to working with young people.

Our School

With a student population of around 1260, Belmont is a large secondary school south of the Barwon River in the City of
Greater Geelong. The majority of the enrolment is drawn from the Belmont/Highton area, however there is significant
demand for places from the wider Geelong area, in particular for our VCE and VET Programs, and the academic
acceleration and enrichment opportunities provided for students. The school has developed an excellent reputation within
the State for the high quality teaching and learning programs it provides. Belmont High School has excellent student
retention rates and outstanding VCE results that ensure that a significant proportion of VCE students gain post school
placements in further education or training.

Extensive educational, sporting and recreational facilities including a gymnasium, Library, Computer Labs, Music Centre,

courts and ovals are provided in spacious, landscaped grounds. Construction for the provision of buildings and facilities that

wi || enhance the |l earning of students is ongoing. Three of
include outstanding new Learning Centres, Science, Technology, Computer and Arts facilities. The BioLAB (Victorian
BioScience Education Centre), has been constructed on our site and is a centre for science and mathematics excellence for
students and teachers from around Victoria, and features partnerships with Deakin University, the City of Greater Geelong

and the Geelong Football Club.

The House System and Student Wellbeing

The school operates a strong and successful House based system that caters for the pastoral, welfare, social, leadership
and academic needs of all students. Eight Houses, with one year level each, conduct a range of activities for students
throughout the year. Students develop strong loyalties to their House, and it provides an important point of contact for
students and parents.

The school is also well served by Welfare and Counselling staff, and a Nurse who is based in the Health Centre each day of
the week.

Information and Communication Technology and Multimedia

Belmont High School has led the way with the provision of significant infrastructure, teacher training
and innovation in ICT. Our investment in information technology has been significant as all students
now work in a 1:1 computer learning environment. Our students are well equipped for the workforce
they will enter. VET Information Technology is an increasingly popular program that complements the
full range of structured ICT and Multimedia learning in the school.

Enrichment and Academic Acceleration

I n recognising that many studentsdé skildl a n dh iragererdl emini specifice v e |l s
areas, we have in place a range of programs to enrich and/or accelerate these talented and gifted students. A teacher
coordinator manages this program in order to ensufrstadentstaadt al |

the provision of programs, competitions and activities, all students are challenged appropriately. Belmont also offers each
year a Select Entry Accelerated Learning Program that places 25 students into one group, who complete the first four years
of their education in three years. This is the only registered program of its kind in Geelong for both boys and girls.
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Academic Support Program

Belmont recognises that from time to time students at all year levels may require additional academic support to bring them
to the levels required at their stage of schooling. Operating out of the Learning Support Centre, students are able to be
referred to a number of staff who are available to work intensively with them in all curriculum areas. Houses also offer
academic support programs such as Homework Groups, and parents at any time can request additional testing of students
and support for their children.

Performing Arts

Outstanding opportunities are available for students to extend their interest and talents in the
Performing Arts. The school annually sees students, staff and parents involved in Rock
Eisteddfod, Production and a range of other performances. Our Rock Eisteddfod record is
impressive having competed in many State Finals in past years.

§ Music

Belmont High School is recognised widely both in the Geelong community and statewide for its
{ outstanding Music and Bands Programs. Over 120 students take part in the Music Program, learning a
large number of instruments and playing in 12 Bands and Ensembles. Performance opportunities for
— - students are frequent and we present to our community twice a year with the Winter and Spring
Concerts. Our most well recognised groups are the Jazz Syndicate and Senior Concert Band that
perform regularly, tour both within Victoria and interstate, and regularly receive awards for their excellence. Additionally, the
VCE/VET Music Industry i Performance (Certificate 1) is an established area of study both for Belmont students, and

students from other schools in Geelong.

Sport

Belmont High School offers students the full range of team, and individual sports throughout the
year. The school has a proud record of participation and success at local, Regional and State level,
and has won the Geelong Swimming and Athletics meets consistently over a long period of time.

Our school has strong staff support for coaching and leading teams and students are encouraged
and supported in important sporting leadership and coaching roles. We encourage maximum student
participation through the House structure.

Success in sport over many years has been recognised with many State titles and awards at Regional and State levels.

Camping and School Tour Programs

Belmont High School owns a camp (Tanybryn) in the picturesque Otway Ranges just north of Apollo
Bay. With easy access to the coast and the surrounding wilderness, students have many
opportunities to explore and learn in a superb natural environment. The camp has recently
undergone extensive renovation and is well placed to serve the needs of students.

Additional camping programs are offered through Outdoor Education curriculum and we offer regular
interstate and overseas tours. Students attend camping programs as a part of their Year 7 Orientation Program, Year 9
STRIVE Program and Year 12 Leadership Program. All students at other year levels are able to access both curriculum
camps and tours offered each year to a variety of locations.

Co-curricular Programs

It would be difficult to find a student at Belmont who could claimthatt hey had énothing to dob.
co-curricular program that is broad in range to cater for the needs of all students. From the Performing Arts, Music,
Camping and Sporting Programs, to the House based activities and Lunchtime Activities Programs, there is always
something happening. Other key programs include the World Challenge, Fiji EcoTour, European Art Trip, Language Cultural
Exchange Program, Central Australia Cultural Tour, Umpiring Academy and Year 12 Graduation Dinners. Chess Clubs,
Debating and a range of other academic enrichment programs are also available to students.

The
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Student Leadership

Many opportunities exist for students to assume leadership roles at all Year Levels and to learn and grow in these roles.
Student Leadership is a priority at Belmont and includes opportunities to represent the school in School Captain and Junior
School Captain roles, School Sport and School Music Captains, House Leadership, Form Leadership, and leadership of
many of our other co-curricular programs.

The school also runs a very strong Student Representative Council that looks after the needs of students. Students also
involve themselves in a full range of social service and fundraising activities and take leading roles in organising these.

Post Compulsory and Pathways

The Later Years Program is a powerful one for our Year 10, 11 and 12 students that includes careers counseling, work
placement, course counseling and pathway planning. In the Student Pathways Centre, we have very experienced teachers
with significant knowledge about the needs of senior students and the pathways and post school options available to them.

International Student Program

Belmont High School is culturally rich and values the diversity within the school. We offer support
programs for international students and promote both student and teacher overseas study tours.
Many of our students experience international exchange and the school provides these opportunities
and support. The learning of a second language is valued at Belmont High School and many of our
students go on to study language at the senior levels in Italian and Indonesian and take part in study
tours to these countries. We also have sister-schools in both Italy and Indonesia.

Later Years at BelmoHigh School

Introduction

Belmont High School is proud of the achievements of its senior students. In addition to excellent academic results achieved
across a wide range of studies, students have access to a broad range of sporting, cultural, social and leadership activities.
The House system provides leadership and pastoral opportunities for senior students. Senior students make significant
contributions to the running of the school through their participation on the School Council and its Committees, in the SRC,
and a variety of other committees culminating in the organisation of a positive and happy conclusion to their school lives with
the annual Graduation Dinner with their parents and the teaching staff.

The teaching staff are experienced and committed to the success of their students. During spare periods students are
encouraged to seek help from their teachers, or to use the excellent Library and computer facilities for further research.

Assistance in improving study skills, time management and stress relief are available through the House based leadership
and orientation camps for Year 12 students. A series of speakers will also conduct talks on issues relevant to Year 12
students. Year 11 students have mid-year and end of year exams and study skills programs as preparation for Year 12.
Ongoing pastoral care and counseling, through the Student Wellbeing Centre, House Leaders, VCE Manager, Post
Compulsory, Pathways and VET Manager, VCAL Manager and teaching staff is always available.

Parents are encouraged to contact the school at any time so that the partnership between parent, student and school can
maxi mi se each studentés capabilities and educational opportu

Students in their iLater Yearso of s e enpantahtadegisions degacdmmg Caceer ar e
Pathway planning. Students at Years 11 and 12 may take part in the Victorian Certificate of Education (VCE) or Victorian
Certificate of Applied Learning (VCAL). VET and/or SBA programs may form part of these certificates. Outstanding careers
facilities are available in the Student Pathways Centre to help students explore a range of pathways.

Some students may complete languages other than those offered at the school through Distance Education and others first
year University subjects as part of their Year 12 program.

This handbook presents details of the range of options available, subject outlines, advice and details of specific Belmont
High School staff who can help.

Further information about VCE or pathway planning at Belmont High School can be found by visiting the following web sites
http://bhsvce.wordpress.com/ and http://www.belmonthscareers.com/

As a family, please take the time to read through the handbook and discuss options with your student. It is
important to make informed decisions.


http://bhsvce.wordpress.com/
http://www.belmonthscareers.com/
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Pathway Planning, Subject Selection and Careers Information

"HLR NE SGD $@QDDQ%R 1QNFQ@L

To provide students with the knowledge, skills and attributes to make informed decisions about post school education,
training and employment options. This includes the capacity to analyse, plan career decisions and manage school to work,
or tertiary training transitions.

Managed Individual Pathways

At Belmont High School, Career Education is considered an integral part of the school curriculum. Students take part in
activities in Years 7 to 9 to assist in making informed decisions regarding selection of subjects and programs in Years 10, 11
and 12.

The students in Years 7 and 8 complete Personalised Learning Plans designed to develop in students an awareness of their
strengths and abilities. Students in Years 9 to 12 complete Managed Individual Pathway Plans. The students in Year 9 take
part in the STRIVE program, this program has an extensive career education component to assist students in developing a
pathway to a career, activities include: mock interviews, resume writing, visits to TAFE and University, guest speakers and
activities to assist students to develop self-awareness and the world of work. Students in their Later Years have the
opportunity to take part in many activities to assist them in Career Pathway Planning and making the transition from
secondary schooling to employment or further education.

Support Services Available

The Student Pathways Centre is situated in the Administration Building. It is preferred that individual career counselling
sessions are pre-arranged via an appointment. The Centre is staffed by qualified Career Counsellors. Students can gain
assistance in course planning, resume preparation, presentations for job interviews, applications for tertiary studies and
general counseling. VCE, VET, VCAL and SBA enquiries can also be made at the Student Pathways Centre.

Students in Years 10, 11 and 12 should make full use of the Student Pathways Centre, discussing options, checking Tertiary
Entrance Requirements and familiarising themselves with the resources available.

Support is available to all students making choices regarding career planning. There is a diverse range of options available

to school |l eavers including Tertiary Educati on, Apprentices

The school has very good networks in place with external agencies to provide assistance where necessary to students.
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Advice when choosing subjects

When choosing subjects the subject teachers can provide information about the syllabus, assessment and pathways in their
subject areas.

Heads of Department can be contacted regarding curriculum:

English Ms Trish Saffin

Mathematics Ms Sharon Hogan

Arts Ms Jenny Stevens

Technology Ms Belle Donald

Language Ms Federica Cologni

Health and PE Mr Thom Bell

Science Mr Rod Stott

Humanities Ms Jess Watson

Music Ms Rose Humphrey, Ms Lynne Morton
Computing Ms Liana Kelly

Program Managers

Bel mont High school 6s Program Managers can provide informati
Pathways Manager Mr Nick Masters

VCE Manager Mr John McAndrew

VCAL Manager Mr Darren Lynch

VET and SBA Manager  Mr Darren Lynch
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VCE General Information (Please read this section carefully)

Information for Students Entering VCE at Belmont High School in 2019

VCE students will be required to study a minimum of 22 units 1 12 units in Year 11 and 10 units in Year 12.
Accelerated students may be able to study VCE units ahead of their current level.

The 22 units must include the following:

VCE STUDY NO. OF UNITS
One or two of - English/Literature/EAL/English Language Units 1 and 2
One or two of - English/Literature/EAL/English Language Units 3and 4
IAny combination of studies, 3 sequences of Units 3 & 4 Studies 18 Units
other than English/English Language/Literature/EAL
TOTAL 22 Units
*The selectionofalluni t s (apart from English) should be based on the studentods

* VET programs contribute towards a studentés VCE.
Units 1 and 2 of each study are equivalent to Year 11 studies. Units 3 and 4 are the equivalent of Year 12 studies.

Sequence i Combination of Units 3 and 4 of a study.

Satisfactory Completion
To be awarded a VCE Certificate at the end of Year 12, a student must have satisfactorily completed at least 16 units. These
units must include:

/E at least 3 units of English / Literature / EAL / English Language
/E at least 3 sequences of Units 3 & 4 studies other than English / Literature/ EAL / English Language
/A any other units to take the total number of units to at least 16

To have an AATARO ( Au snent Rahk) @loulafEcfor teitiaryr agmisaian fati thee erel of Year 12 students
must have satisfactorily completed a VCE Certificate including Units 3 & 4 of English/Literature/EAL/English Language and
at least 3 other sequences of Units 3 & 4. 10 per cent of any 5th and/or 6th sequence of Units 3 & 4 will be added into your

ATAR score. Some VET studies may also be scored for inclusio
fifth or sixth subject, providing a 10 per cent incrementon a student s 6 ATAR. Compl etion of School
are included in a studentds ATAR calcul ation.

Year 11 in 2019

Students will study 6 Units in Semester 1 and 6 Units in Semester 2. English is compulsory in both semesters. The
remainder of the unitsarec hosen according to the students6 interests and
combination of units for each semester. Students may consider taking part in a VET program.

Before the selection of VCE studies, students should carefullyc heck t he fVd CITER R2r0i2Wer si ti es
Colleges (available from the Careers Centre). You should consider your study selections carefully in the light of the
information in this book.

CHECK CAREFULLY FOR:

/E Prerequisite Studies
Those nominated by individual course authorities as subjects/studies which must be satisfactorily completed by all
applicants seeking admission to that course. Applicants who do not meet this condition may not be considered for
selection. If a pre-requisite study must be included in the best four studies for scoring purposes, this will be indicated by
the phrase fAstudies to be included in the O6primary fourdo.
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/& Increment
Increments are additional points given to the fifth and sixth studies taken at Units 3 & 4 level. These incremental studies
will attract 10% each of the scaled VCE study score achieved. Only one of the following combinations can be used in the
best six (that is, in the calculation of the ATAR):
1 English/ESL
1 Chinese/CSL (Chinese as a second language)
1 Indonesian/ISL (Indonesian as a second language)

No more than two mathematics studies (drawn from either previous or current VCE mathematics), no more than two

music studies, no more than two history studies, no more than two information technology studies and no more than two
LOTEs (l anguages other than English) can be included in thi
LOTESs can be used as a 10% increment.)

Music studies: musici history and styles, music performancei group, music performancei solo.

History studies: Asian History, Australian History, the Cities in History, Koori History, Revolutions, History of Western
Ideas.

The Increment for VET programs may be 10% of the average of the best four or a graded assessment depending on the
program.

/A Tertiary Selection Process
The tertiary selection process can involve two stages.

Stage One i Selection based on prerequisite studies and rank order derived from ATAR score.

Stage Two i Middle-band Selection may be based on the st udentsd full range of VCE
prerequisite studies, profiles, folios, interviews as well as any specific credit points indicated in specific course entrance
requirements listed in VICTER 2020.

See page 10 for a list of those Unit 3 & 4 studies which may be undertaken in Year 11.

NOTE: AVI CTER) 200u2tOl i ni ng all Victorian Ter t lbeavaijabledoring Term8,2018.e qui r
ltisadvi sabl e t o c on sheflore findl VCEGAIdEtRNS 2r6 dddle.

Not all students elect to continue on to University or TAFE. There are many pathways to a career. Advice on Traineeships,
Apprenticeships, Part time apprenticeships, VCAL and employment are available in the Student Pathways Centre.
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VCE Attendance Policy

YEAR 11 and 12 SCHOOL ATTENDANCE POLICY 2019

1. Students must attend all ti metabled cl asses i2019acco
and the attendance requirements for VCAL students. This policy is in addition to the class attendance
requirements.

2. During the school week there are times when students do not have timetabled classes. These are known
as Ost udyStyentsiae @eécted to be in designated areas completing study during these
times.

3. ALL students must attend school from the beginning of each day and be present at Form Assembly. This is
irrespective of first class starting time. There will be no exceptions to this rule.

4. Students once in attendance at the school must remain at school until the designated finish time for that
day. That is 3:40 on Monday, 3:15 on Tuesday, Thursday and Friday and 12:45 on Wednesday. Students
are not permitted to sign out at any time unless a valid reason is provided from a parent.

5.  Wednesday finishes at 12:45 for Year 11 and 12 students unless they study a VET subject.

Please Note: On some Wednesday SAC classes will be held, seminar or study sessions organised and
students are required to attend these and non-attendance will be regarded as an unexplained absence.

English and Maths tutorials will also run on Wednesday afternoons.

Friday Week B afternoons are now official study periods. All students must attend these periods. The
Library will be made totally free for revision classes as well as allocated classrooms. Seminars, learning
activities, mentoring, tutoring and some SAC assessments will be held during this time.
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VCE CLASS ATTENDANCE POLICY 2019

RATIONALE:

VCAA states that each study must have a minimum of 50 hours class time. It is a requirement at Belmont High

School that students attend all timetabled classes so that teaching and learning opportunities can be
maximised. Attendance in class provides opportunities for student work to be authenticated by teachers. Work

which cannot be authenticated will not be acceptedforas s essment and will be awarded

It is important that students minimise the number of days away from school; this includes extra-curricular
activities. For information about attendance at Form Assembly please see the Year 11 and 12 School
Attendance Policy.

Family holidays during school time is not recommended.

OPERATION:

1. How many classes can a student miss without a medical certificate?

Students are allowed to miss only four lessons* per subject per semester without penalties being applied.
* One double period is counted as one lesson. Different arrangements apply to students undertaking Outdoor
and Environment Education and VET subjects. Please see your teacher for clarification.

2. What does the student have to do when they return to school after ANY absence?

| t is the studentdés responsibility .tMedicalrcertificates imisabe ab's
presented to the General Office before being shown to teachers and then will be approved by the VCE
Coordinator. Non-medical absences must be discussed with the VCE Coordinator.

3. How will I know if I am approaching the limit of my absences in a class?

Students are expected to keep a record of classes that they have missed in their organiser. Students and
parents will receive a warning that the student is approaching the limit of absences after three and/or four
absences have been accrued.

4. What happens if a student has a fifth absence in any subject?
A meeting will be convened between VCE Coordinator, Assistant Principal, House Leader, student and parent.
I f attendance cannot be accounted for, the student may

5. What if the student is absent for more than two consecutive days?
A medical/dental/approved absence certificate must be produced.

6. What if the absence is for a school activity, e.g. excursion, sport team?

Students must obtain clearance from each class teacher prior to the absence. Lists of students
participating in school events submitted to the General Office before the activity takes place.

Al | students will be required to complete the O6Missed
McAndrew/Mr. Kasperovic before absence is approved.

If approved, these absences do not count towards the total of missed classes. Students are expected to make

up work that has been missed.

Students with a number of absences (approved or not) due to illness or other activity will not be permitted to
participate in non-academic excursions.

7. Holidays: Holidays during class time including orientation is not recommended.

Families may apply for an approved absence on a holiday with each application considered individually based

on personal reasons, studentodés progress and ,applicationd ance
need to be made at least 2 weeks in advance and where possible before bookings are made. If an extended

holiday is approved and taken (over a week), the student will be ineligible to participate in any non-compulsory

activity for the whole Semester.

8. What if | am absent for a class in which a SAC is held?

Students must have a medical certificate/VCE approved absence to cover this. If you fall ill during the day and
leave the school, you must be signed out by the nurse. This will then be a VCE approved absence and you will
be allocated to a SAC make up class to complete the work that has been missed.

9. What is a VCE Approved Absence?

If there is a reason (not covered by medical certificates) why the student cannot attend school eg. family

emergency, the student can apply to the VCE Coordinator for a VCE approved absence, which is regarded in

the same manner as a medical certificate. Students are expected to meet a minimum of 50 hours class time.

Students who accrue a large number of approved absences may receive a 6Nb&6 fo
9
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have not been able to satisfy the requirements of an o
to take this into account before committing to extra-curricular activities or holidays during class time.

10. What if a student continues to suffer on-going effects from an illness and obtaining medical
certificates for each absence could prove very costly?

The student should apply to the VCE Coordinator for an extended approved absence. (Documentation of
illness will generally be required.)

11. How many O6N&6 results can a student receive becaus
Any student who receives two ONO results ( dhaireenrblmenppoor
cancelled in all units for the current year. The student may apply to re-enrol in the following year.

12. What does the student do about any work they have missed?

It is the studentds responsi bil i tapyhandouts that were givgm todhe mi s
class in their absence.

Students and parents are advised to contact the VCE Coordinator with any enquiries about this policy.

10
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Assessment at Belmont High School

Assessment for Year 11 Students in 2019

1. Assessment for the Victorian Curriculum and Assessment Authority (VCAA)

This assessment is based on the fdAsatisfactory achievement
particular activity, for example, a series of questions, an assignment, making a model, and so on. Students must follow

the guidelines and achieve a satisfactory standard of key
any wuni-t of wor k, a student must achi eve n Sudtcorhedrrthatuhitwilo ut c o
resul t in ANO for the whole wunit. It is therefore mobkt i m
outcomes in all units achieve S0 standard.

2. Belmont High School assessment
As AS0O do e s shrhewvweendvork whicmig haiely satisfactory and that which is excellent, Belmont High School
will continue to award letter grades to identify standards. There will be examinations at the end of each semester.

Exams

In Year 12 examinations are amajordet er mi nant of a studentédés ATAR and subseque
TAFE and further education programs. In preparation students in Year 10 and 11 will sit exams at mid year and end of year.

Assessment for Year 12 Students in 2019

Students will study 5 units in both Semester 1 and Semester 2. English/Literature is compulsory in both semesters. Students
must study the same combination of wunits for both semesters
Units 3 & 4 subjects. Therefore no changes of units are possible at the end of Unit 3.

There are three methods of assessment in Year 12:

1. Outcomes
The same system of satisfactory achievement of outcomes as exists in Year 11.

2. School Assessed Coursework
School-assessed coursework is made up of a number of assessment tasks completed mainly in class time and will
assess the unit learning outcomes. Students will receive the marks for their SACs from their teachers but will not know
the grades for these until later. School-assessed coursework will be reported as grades (A+ to E; UG) by the Victorian
Curriculum and Assessment Authority in December 2018. A small number of studies will have school-assessed tasks
(SATS). These are produced over a period of time and will be used in studies where products and models are assessed,
for example, Art, Media and Visual Communication Design.

3. Examinations
Each unit 3, 4 sequence will have at least one examination. Examinations will be held in November 2018. These
examinations will be set and marked by VCAA. Grades and scores will be available in December 2018. In addition, all
students studying a Unit 3, 4 sequence including VET programs with a scored assessment, will need to sit the GAT
(General Achievement Test). This is an important test which provides statistical information and support for students.

Homework

Refer Belmont High School Homework Policy.

11
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VCE Studies offered

VCE Study Information

Extra information available from:

ACCOUNTING (1-4) J. Watson
ART (1-4) M. Cantwell, J. Stevens
BIOLOGY (1-4) S. Visser, D Matthews
BUSINESS MANAGEMENT (1-4) R Pugh, J Watson, E Horne
CHEMISTRY (1-4) C White
COMPUTING (1-2) L. Kelly, R. Fehling
COMPUTING SOFTWARE DEVELOPMENT (3 & 4) L. Kelly, R. Fehling
COMPUTING INFORMATICS (3 & 4) L. Kelly, R. Fehling
PRODUCT DESIGN AND TECHNOLOGY (1-4)

- Textiles B. Donald

- Wood P. Vernon
ENGLISH (1-4) T. Saffin
ENGLISH LANGUAGE G. Condello
ENGLISH AS AN ADDITIONAL LANGUAGE (1-4) A. Williams
ENVIRONMENTAL SCIENCE (1-2) D. Matthews, S Mackenzie
EXTENDED INVESTIGATION STUDIES (3-4) J. McAndrew
FOOD STUDIES (1-2) E. Cave
GEOGRAPHY (1-4) R. Kline
HEALTH AND HUMAN DEVELOPMENT (1-4) D. Parshotam, L Jennings
HISTORY (1-4) S Armitage, A. Todorovic
LEGAL STUDIES (1-4) E. Horne, R. Pugh
LITERATURE (1-4) W. Whitney
LANGUAGE - Indonesian (1-4) L. Purdy

- Italian (1-4) F. Cologni
MATHEMATICS (1-4) M. Wamsteker, A. Sokolov, S. Hogan
D. Kasperovic, N Gugger, J. Stewart, R. Fehling
MEDIA STUDIES (1-4) F. Hergstrom
MUSIC PERFORMANCE (1-4) R. Humphrey, L Morton
MUSIC INVESTIGATION R. Humphrey, L Morton
OUTDOOR EDUCATION AND T. Bell
ENVIRONMENTAL STUDIES (1-4)

PHYSICS (1-4) R. Stott
PHYSICAL EDUCATION (1-4) J. McAndrew, D. Ellis, R. Kline
PSYCHOLOGY (1-4) S. Visser, P. Cassady
STUDIO ARTS (1-4) K. Zahra, P. De Bruyn, K. Harvey
SYSTEMS ENGINEERING (1-4) S. Webb
THEATRE STUDIES K. Mann
VISUAL COMMUNICATION DESIGN (1-4) C. Pugh, P Stockton
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Vocational Education and Training (VET)

VET is a study option combining VCE or VCAL with vocational training and work placement in industry. VET is recognised

as a pathway to a number of careers. A studentds VET progr a
studies after secondary school. Many employers are recruiting students who have completed VET programs. A VET
certificate is a nationally recognised qualification.

After two years study a student can successfully complete the VCE, obtain a VET certificate and a contribution towards the
student 6¥CADOARtudents wundertake VET or Further Education as
most cases constitutes another subject undertaken off campus.

All VET courses have a materials fee charge which must be paid in full by 15™ February 2019. A non-refundable deposit of
$150 is to be paid by 26™ October 2018, followed by 3 instalments. Any VET course fees not paid by the due date will result
in the student not being allowed to continue in that course and being placed in another class at Belmont High School in the
VET teaching block.

The yearly cost of transport to external VET providers will be confirmed and communicated early in 2019 and is non-
refundable. A deposit of $100 must be paid by 26™ October 2018 to secure a place on the VET bus. The balance of the bus
fee must be paid by 15" February 2019. Students signing up for external VET are required to use the bus and follow the
expectations of the Geelong VET Network agreement.

Parents and students should consider the study options provided by VET as part of the Later Years course planning
process.

VET program details and application forms are available from the Student Pathways Centre. Enquiries relating to VET
should be directed to Mr Darren Lynch.

2019 VET Programs offered include:

1 Certificate Il in Animal Studies 1 Certificate Il in Equine Industry

1 Certificate Il in Automotive Technology 1 Certificate 1l in Salon Assistant

1 Certificate 1l in Building and Construction 1 Certificate Il in Horticulture

1 Certificate Il in Beauty 1 Certificate Il in Hospitality (Operations)

1 Certificate Il in Outdoor Recreation Certificate 11l in Information, Digital Media and Technology
1 Certificate 1l in Applied Fashion (partial completion)

1 Certificate Il in Dance 1 Certificate Il in Music Industry

1 Certificate Il in Electrical 1 Certificate 11l in Sport and Recreation

1 Certificate 1l in Engineering 9 Other

Please note: External VET programs on offer may be subject to change.

Students can study Certificate Ill in Music Industry, Certificate Il in Information Digital Media and Technology,
Certificate Il in Outdoor Education, and Certificate Ill in Sport and Recreation at Belmont High School.

Structured Workplace Learning

Structured Workplace learning is where a student takes partina wor k pl acement as a fibl ocko ¢
These work placements form part of a studentds VET or VCAL p

Belmont High School RTO Number 22312

Belmont High School became a Registered Training Organisation for the delivery of VET in 2010. Belmont High School is
registered with the Victorian Registration and Qualifications Authority (VRQA) to deliver Certificate Ill Music Industry,
Certificate Il Information Digital Media and Technology, Certificate 1l Outdoor Recreation and Certificate Ill Sport and
Recreation. Mr Darren Lynch is the Manager.
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CUA30915 Certificate Il in Music Industry (Performance)

Duration: This program is conducted over two years 2

Contact Person: Ms Lynne Morton/Mr Rob Gador ﬁ

Course Aims

Certificate Ill in Musi ¢ I ndustry (Performance) develops in students?od

business skills in relation to the contemporary music industry.

This program is a performance program and includes areas of study in which students must learn an instrument and perform
on that instrument with others and by themselves.

Course Content
The curriculum follows the National Training Package for Music and covers the following National Competency modules. 4
Core and 7 Elective units

BSBWHS201 Contribute to health & safety of self and others

CUACMP301  Implement copyright arrangements

CUAIND303 Work effectively in the music industry

CUAMLT302  Apply knowledge of style and genre to Music Industry practice

CUAMCP301 |Compose simple songs or musical pieces

CUAMPF203  Develop ensemble skills for playing or singing music

CUAMPF301  Develop technical skills in performance

CUAMPF302  Prepare for performances

CUAMPF305  Develop improvisation skills

CUAMPF402  Develop and maintain stagecraft skills

CUAMPF404  |Perform music as part of a group

CUAMPF406 Perform music as a soloist

1 Program subject to change

Contribution to the VCE
On completion of Certificate 1l in Music, students will receive two VCE units at 1-2 level and two units at 3-4 level. This will
count as a 3-4 sequence. Students undertake a Scored Assessment contributing towards the ATAR.

Assessment
Vocational Education and Training assessment is competency based and includes practical activities, written assignments,
oral and written questioning and observation. This is a hands-on course with practical assessment.

Pathways

This program has pathways into Certificate IV in Music, University and TAFE courses in Music and Audio Engineering.

Cost Guide
Year 1 $300
Year 2 $225
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ICT30115 Certificate Il in Information, Digital Media and Technology
(Partial completion)

Duration: This program is conducted over two years
Contact Person: Ms Liana Kelly/Mr Ryan Fehling

Course Aims
This program is designed to provide participants with the knowledge and skills to achieve competencies that will enhance
the studentds empl oyment prDyisapvediatand Technmolbgy indudtribse | nf or mat i on

Course Content

Core Units
BSBWHS304 Participate effectively in OH&S communication and consultative processes
ICTICT203 Work and communicate effectively in an ICT environment
ICTSAS301 Run standard diagnostic tests
ICTICT203 Operate application software packages
ICTWEB303 Produce digital images for the web
ICTICT301 Create user documentation
ICTICT302 Install and optimise operating software systems
ICASAS305 Provide ICT advice to clients
ICTSAS306 Maintain equipment and software
ICTSAS307 Install, configure and secure a small office or home office network
ICTWEB301A Create a simple markup language document
ICTWEB302A Build simple websites using commercial programs
1 Program subject to change
Assessment

Vocational Education and Training assessment is competency based. This is a hands-on course with practical assessment.

Contribution to the VCE

On completion of Certificate Il in Information Technology, students will receive two VCE units at 1-2 level and two units at 3-
4 level. This will count as a 3-4 sequence. Students undertake a Scored Assessment contributing towards their ATAR.

Pathways
This program has pathways into Certificate 1V in Information Technology and University courses.

Cost Guide
$175 per year
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SIS20213 Certificate Il in Outdoor Recreation

Duration:

Contact Person:

Course Aims

This program is conducted over one year
Mr John McAndrew/Mr David Ellis/Mr Thomas Bell

This program will provide the students with specific skills and knowledge to achieve competencies that will enhance

employment prospects in the Outdoor Recreation industry.

Course Content

Assessment

Core

HLTAIDO003 Provide first aid*

SISOODR201A Assist in conducting outdoor recreation sessions
SISOOPS201A Minimise environmental impact

SISXEMR001 Respond to emergency situations*

SISXIND101A Work effectively in sport and recreation environments
SISOHS101A Follow occupational health and safety practices
BSBWOR301 Organise personal work priorities and development*
HLTWHS001 Participate in workplace health and safety
ICTWEB201 Use social media tools for collaboration and engagement*
Electives

SISOBWG201A

Demonstrate bushwalking skills in a controlled environment

SISOCLA201A

Demonstrate top rope climbing skills on artificial surfaces

SISOFSH201A

Catch and handle fish

SISOFSH206A

Locate and attract fish

SISONAV201A

Demonstrate navigational skills in a controlled environment

SISOOPS202A

Use and maintain a temporary overnight site

SISOSRF201A

Demonstrate surf survival skills and self-rescue skills

SROSRF002A

Demonstrate basic controlled surfing manoeuvres

SISXCAI102A

Assist in preparing & conducting sport & recreation sessions

SISXFAC207

Maintain sport, fitness and recreation equipment for activities

1 Program subject to change
1 Additional Core Units undertaken as part of SIS30115 Certificate Ill in Sport and Recreation

Vocational Education and Training assessment is competency based. This is a hands-on course with practical assessment.

Contribution to the VCE

On completion of Certificate Il in Outdoor Recreation students will receive two VCE units at 1-2 level.

Pathways

This program has pathways into Certificate Il in Sport and Recreation.

Cost Guide
Year - $695

Fees cover all costs associated with the course
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SI1S30115 Certificate 111 in Sport and Recreation

Duration: This program is conducted over one year
Contact Person: Mr John McAndrew/Mr David Ellis

Course Aims

This program will provide the students with specific skills and knowledge required to assist in the conduct of activities at
outdoor recreation centres and camps. In order to enrol in this course, students must have completed the Certificate Il in
Outdoor Recreation S1S20213.

Course Content

BSBWOR301 Organise personal work priorities and development
*HLTAIDOO3 Provide first aid

*HLTWHSO001 Participate in workplace health and safety

*ICTWEB201 Use social media tools for collaboration and engagement
*SISXEMR001 Respond to emergency situations

BSBWHS303 Participate in WHS hazard identification, risk assessment and risk control
SISXCAI003 Conduct non-instructional sport, fitness or recreation sessions
SISXCAI004 Plan and conduct programs

SISXCCS001 Provide quality service

BSBCRT301 Develop and extend critical thinking

SISXCAI006 Facilitate groups

1 Program subject to change

Assessment
Vocational Education and Training assessment is competency based. This is a hands-on course with practical assessment.

Contribution to the VCE
On completion of Certificate Il in Sport & Recreation students will receive two VCE units at 3-4 level. This will count as a 3-4
sequence. Students undertake a Scored Assessment contributing towards the ATAR.

Pathways
This program has pathways into TAFE and University Outdoor Recreation, Fitness, Sport and Coaching courses.

Cost Guide
$650
Fees cover all costs associated with the course.
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22149VIC Certificate Il in Applied Language

Duration: This program is conducted over one year
Contact Person: Ms Lucy Vannata, Ms Antoinette Gregory, Ms Leanne Purdy, Ms Federica Cologni
Course Aims

All students taking part in Year Ten Language (ltalian and Indonesian) will complete this course. The course prepares
students for VCE Languages and Certificate Il in Applied Language.

Course Content

Core Units
Conduct basic oral communication for social purposes in a language other than English
Conduct basic workplace oral communication in a language other than English
Read and write basic documents for social purposes in a language other than English
Read and write basic workplace documents

Assessment

Vocational Education and Training assessment is competency based. This is a hands-on course with practical assessment.

Contribution to the VCE

On completion of Certificate Il in Applied Language, students will receive three VCE units at 1-2 level.

Pathways
This program has pathways into Certificate Il in Applied Language.

22150VIC Certificate Il in Applied Language

Duration: This program is conducted over one year
Contact Person: Ms Lucy Vannata, Ms Antoinette Gregory, Ms Federica Cologni

Course Aims
Students in Year Eleven may elect VCE Language or the Certificate Il in Applied Language (Italian and Indonesian)

Course Content

Core Units
Conduct routine oral communication for social purposes in a language other than English
Conduct routine workplace oral communication in a language other than English
Read and write routine documents for social purposes in a language other than English
Read and write routine workplace documents

Assessment

Vocational Education and Training assessment is competency based. This is a hands-on course with practical assessment.

Contribution to the VCE

On completion of Certificate 11l in Applied Language, students will receive three units of credit towards VCE: a unit 3-4
sequence and a Unit 3. The course will contribute a 10% increment towards the ATAR.

Pathways
This program has pathways into Certificate IV in Applied Language.
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Victorian Certificate of Applied Learning (VCAL)

The VCAL is an alternative hands-on option for Year 11 and 12 students to the VCE.

The VCAL gives students practical work-related experience, as well as literacy and numeracy skills and the opportunity to
build personal skills that are important for life and work. And like the VCE it is a recognised qualification.

The VCE is widely used by students as a pathway to university. Students who choose to do the VCAL are more likely to be
interested in going on to training at TAFE, doing an apprenticeship, or getting a job after completing school. If students start
VCAL and then decide the VCE is the right .pAny\WE unisfconpletesal | ,
as part of a VCAL course will count towards VCE, should a student decide to transfer between certificate courses.

The VCALOGs flexibility enables students to undertaks Fadly stud

accredited modules and units are selected for the following four compulsory strands:

Literacy and Numeracy Skills
Work Specific Skills

Industry Specific Skills
Personal Development Skills

[ et et et et

Strand 17 Literacy and Numeracy Skills

A VCAL program must include literacy and numeracy
subjects. These can be selected from VCE English
and Maths.

Strand 21 Industry Specific Skills

VCAL programs must include industry specific units
from VET programs or VCE VET. However, students
are not required to focus on, or complete, any single
VET certificate. For example, students can choose to
undertake various modules or units from a range of
VET certificates to meet the VCAL requirements, and
gain experience in a range of vocational areas. The
range of VET options is extensive and includes
automotive, engineering, building and construction,
hospitality and retail, multimedia, IT, agriculture,
horticulture, warehousing and hair and beauty.

Strand 31 Work Related Skills

I n order t o deveiopd dempl
students the choice of undertaking either a structured work
placement or part-time apprenticeship/traineeship.
Students can also study units and modules that will help
them prepare for work, for example, occupational health
and safety or job interview skills.

Strand 41 Personal Development Skills

As part of a VCAL program, participation in community-
based programs and/or structured activities help develop
team work skills, self-confidence and other skills important
to life and work.

If students are successful with their VCAL course they will
receive a certificate and statement of results that details
the areas of study completed. Students taking in the VCAL
should have a vocational pathway in mind.

Enquires should be directed to Mr Darren Lynch, VCAL
Manager.
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School Based ApprenticeshipGaineeships(SBAO s )

At Belmont High School students may take partin SBAT6 s . To6SBAombi ne:

/A Year 10, VCE or VCAL studies
A Part-time employment
/A Vocational training

The SBAT may be integrated or not integrated into the school program.

A non-integrated SBAT is where a student is employed part time outside school hours, takes part in vocational training both
on the job and off the job, and attends school full time. This type of arrangement often occurs in the retail or hospitality
industries.

An integrated SBAT is where the part time employment may form part of the normal school day. The integrated SBAT is
suited to students who take part in the VCAL where structured workplace learning forms part of the certificate.

Students have taken part in School Based Apprenticeships/Traineeships in: Retail, Hospitality, Business, |.T., Fitness,
Carpentry, Touri s m, Travel, Hairdressing, Childrends Service

Students receive award wages and complete a nationally recognised certi
or VCAL. A partnership is formed between the school, the employer, the Training Provider and the student.

Enquiries regarding School Based Apprenticeships/Traineeships should be directed to Mr. Darren Lynch.

Acceleration

Students at Belmont High School may accelerate in accordance with the Belmont High School Acceleration Policy. In
accordance with the appropriate selection criteria students at Years 10 and 11 may undertake VCE units ahead of their
current year level. Many students take advantage of this opportunity.

For example:

A Year 10 students undertaking a VCE study Units 1 & 2 and/or a VET program
A Year 11 students undertaking a VCE study Units 3 & 4
A Year 12 students may undertake a University Enhancement or Extension study

Acceleration Guidelines for Year 11 Students

For many Year 11 students wishing to accelerate they have already completed Units 1 and 2 at Year 10. Year 11 students
may still choose to accelerate at Year 11 in many Unit 3 and 4 sequences where Units 1 and 2 are not a pre-requisite. This
would take the place of a sixth Year 11 study giving a student a total of six Unit 3 & 4 sequences at the end of Year 12. For
entry to TAFE and University courses this will mean the maximum six units can be scored. Due to increased competition for
University and TAFE places the additional increment may mean the difference between getting in and missing out on a
place. Students accelerating also experience the procedures and assessment (particularly in sitting external exams) of a
Year 12 subject providing excellent preparation for the following year.

Students must complete an expression of interest form available from Mr Masters in the Student Pathways Centre.
Acceleration advice can be obtained from the subject teacher, the VCE Manager i Mr John McAndrew, the Pathways
Coordinator i Mr Nick Masters.

Enhancement Studies

High achieving Year 12 students may apply to take part in University Enhancement Studies at participating Universities. A
student completing University Enhancement Studies has the opportunity to obtain an increment to their ATAR and credit
towards their chosen University qualification.

The different modes of study available are:

A At Centres authorised to deliver on behalf of Universities
A Attendance at the University

Many courses may have a significant Aonlined component.
Recently, we have had Year 12 students taking part in Accounting, Information Technology, Mathematics and Music. Many
other subjects are on offer.
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Application is made directly to the University and forms are available in Term 4 from the Student Pathways Centre.

For further information, please contact Mr Nick Masters.

Digance Education

Students may undertake languages other than English not offered at Belmont High School through the Victorian School of
Languages. Student must have a background in that language in order for the student to enrol. This may occur where a
student has a family background in a particular language or may have past experience in studying that language.

Victorian School of Languages

The Victorian School of Languages (VSL) Distance Education offers an extensive range of
Languages including:

A  French Years 7-12
A German Years 7-12
A Greek Years 7-12
A  Arabic Years 7-12
A ltalian Years 7-12
A Japanese Years 7-12
A Latin Years 7-12

Cost: (approx) $160.00 per annum

The VSL also offers face to face classes on a Saturday morning at Matthew Flinders Girls Secondary College and North
Geelong Secondary College in a range of other languages. The Student Pathways Centre has details of these.

OGAP Year 6 and Year 13

Students at Belmont High School are increasingly taking part in other activities prior to beginning their Tertiary studies.

Examples include:

A Volunteer programs overseas A Working overseas
/A Student exchange /£ Camps USA
A Travel or study overseas A  Work in Australia

Details regarding such programs are available from Mr Nick Masters, Pathways Coordinator.

Many students develop a pathway to a career through first accessing TAFE courses and then moving to University.
Universities are increasingly providing credit for relevant TAFE studies.
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The Tertiary Selection Process

At the end of their VCE, the VCAA issues students with a Statement of Results indicating whether they have satisfactorily
completed their units or not, and individual grades for all School-Assessed Coursework and Examinations completed in each
study at Units 3 and 4.

Students also receive a study score (relative position) calculated from all of their grades for each Unit 3/4 sequence. At the
same time, students will receive a letter indicating their ATAR from VTAC. The ATAR will be used in the tertiary selection
process.

The ATAR will be used by selection officers to rank current VCE applicants in order of merit. ATARs are calculated by
VTAC using the study scores (relative positions) provided by VCAA. These scores will be scaled by VTAC to compare
results across studies. ATARs are calculated by adding the scaled study score in English or ESL, the next best three scaled
scores, 10% of any fifth and/or sixth scaled score that is available, and then ranking candidates in order of these aggregates.

Selecting University Courses

Competition is keen for places in most courses so it is recommended that you do not limit your changes of selection. You
should consider and investigate more than one course, so you do not restrict your chances of being selected. It is a good
idea to start now.

There are several questions to be considered when choosing courses:

(i) Areas of interest
Areas of interest should be identified (e.g. accounting, computing, science, art) and it should be ascertained whether
the course is appropriate to your needs. Does the course prepare you for your chosen field of employment? Are the
studies offered (majors, electives, compulsory, etc.) suitable and desired?

The Index of Major Studies in the VTAC Guide 2018 provides a listing of studies which may be of interest and shows
the institutions offering that study as a major sequence. You can also consult the website and use the search function
to see what is offered in your area of interest.

Courses not in the VTAC guide require direct application to the institution.
(ii) Selecting the right institution
The choice of institution is also important. Is it conveniently located? How much will the course cost? What are the

institution fees, accommodation, transport, textbooks and other special course equipment costs?

Institutions should be able to advise you on these matters and it is suggested that you talk to course advisers, careers
counsellors, housing officers, etc., at the appropriate campus.

I n addition, it may be hel pful t o at t eaurde btotheresiorrhantbioaksy dr
talk to students already studying at a particular institution.

(iii) Satisfying entrance requirements
Are you qualified for the course and will the course selection authorities be interested in you? Some courses have
particular requirements which must be satisfied before an applicant will be considered.

Requirements could be prerequisite studies, grade point averages, submission of folio, tests, interviews or completion
of application forms. If you lack a stated requirement then it is unlikely you will be selected.

Entrance requirements for study in 2018 ar e expl ai ned o hwwhtAd®dusau we bsi t e

The requirements should be discussed with careers teachers or VCE co-ordinators at schools. Alternatively, VTAC staff
or appropriate officers at the tertiary institutions may be able to provide additional information.

It is strongly recommended that time be taken now to thoroughly investigate the courses where application could
be desired.

Prior preparation to ensure entrance requirements can be satisfied is essential when the time comes to select the courses
for the VTAC application process.

The options are many i University, TAFE, Private Colleges, Employment, Apprenticeships, Traineeships, and Cadetships.
There are often many pathways to a particular career. Talk to your Careers Counsellor.
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SUMMARY OF COURSES

YEAR 117 VCE

YEAR 127 VCE

FIELD OF YEAR 10
STUDY UNITS1& 2 UNITS3& 4
THE ARTS: Drama Theatre Studies Theatre Studies
Certificate 11l in Music Industry Certificate 11l in Music Industry | Certificate Il in Music Industry
(Performance) (Performance) (Performance)
Rock Guitar Music Performance Music Performance
PERFORMING Music Music Investigation
ARTS
THE ARTS: Art Art Art
Printmaking
3D Art Studio Art Studio Art
Ceramics
Built Environment
VISUAL ARTS Photography Visual Communication Design | Visual Communication Design
Media Media Studies Media Studies
Visual Communication
ENGLISH English English English
English Enrichment English Language English Language
Literature Literature
English as an Additional English as an Additional English as an Additional
Language Language Language
HEALTH AND Health Health and Human Health and Human
PHYSICAL Development Development
EDUCATION PE
Physical Education Physical Education
First Aid
Outdoor Education Outdoor Education
Certificate Il in Outdoor Certificate 1l in Outdoor Certificate Il in Sport and
Recreation Recreation Recreation
LANGUAGE Certificate Il in Applied Indonesian Indonesian
Language (Indonesian and Italian Italian
Italian) Certificate 11l in Applied
Language (Italian)
MATHEMATICS Advanced Mathematics Specialist Mathematics Specialist Mathematics

General Mathematics

Practical Mathematics

Mathematical Methods
General Mathematics

Foundation Mathematics
(VCAL)

Mathematical Methods

Further Mathematics
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FIELD OF YEAR 10 YEAR 111 VCE YEAR 1271 VCE
STUDY UNITS1& 2 UNITS3& 4
SCIENCES Introduction to Psychology Psychology, Biology, Psychology
Environmental Science Chemistry, Physics & Biology, Chemistry,
Forensic Science Environmental Science Physics
Further Chemistry
Science Core
COMMERCE Accounting Accounting Accounting
Business Management Business Management Business Management
Legal Studies Legal Studies Legal Studies
GEOGRAPHY Environmental Change Geography Geography
Management
Geographies of Human
Wellbeing
HISTORY History History History (Australian)
Unit 1 - 20t Century (1900- Unit 37 Australian History
1945) Unit 47 Australian History
Unit 2 - 20™ Century (1945 -
2000) History (Revolutions)
Unit 37 American Revolution
Unit 41 French Revolution
PRODUCT Metalwork Product Design & Technology
Woodwork i Wood
DESIGN & Fibre Product Design & Technology
TECHNOLOGY Systems 1T Fibre

Systems Engineering

Systems Engineering

FOOD STUDIES

Food - Bon Appetit Food
- Special Occasions Food

Food Studies

Food Studies

DIGITAL
TECHNOLOGIES

Computer Programming

IT Applications

Web Page Design

Certificate Il in Information,
Digital Media and Technology

Computing

Certificate Il in Information,
Digital Media and Technology

Computing - Software
Development

Computing - Informatics

Certificate 11l Media

Certificate Il in Information,
Digital Media and Technology
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Victorian Certificate of Applied Learning (VCAL)

FIELD OF STUDY

VCAL FOUNDATION

VCAL INTERMEDIATE

VCAL
SENIOR

ENGLISH (Literacy)

Literacy
Foundation English

Literacy
Foundation English

Literacy
Foundation English

MATHEMATICS Mathematics Mathematics Mathematics
(Numeracy)

PERSONAL Personal Development Personal Development Personal Development
DEVELOPMENT

WORK RELATED SKILLS

Work Related Skills

Work Related Skills

Work Related Skills

INDUSTRY SPECIFIC
SKILLS

VCE Arts i Technology
subject

VET

VET

NOTES:

VCAL students may select additional VCE Units.

The VCAL program is flexible in that some VCAL studies may be substituted with a VCE study to satisfy the VCAL

course requirement.

Students may be able to obtain a VCE Certificate and a VCAL Certificate. Careful course counseling is required.

For enquiries please see Mr D.

Lynch.
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Index to Year 11 and 12 Unit Descriptions
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ACCOUNTING

RATIONALE

Accounting is the process of recording, reporting, analysing and interpreting financial data and
information which is then communicated to stakeholders. It plays an integral role in the successful
operation and management of businesses. Many students who study VCE Accounting will go on to
further studies and careers in business and finance, or to become small business owners themselves.

UNIT 1Role of Accounting in Business

This unit explores the establishment of a business and the role of accounting in the determination of business success or
failure. In this, it considers the importance of accounting information to stakeholders. Students analyse, interpret and
evaluate the performance of the business using financial and non-financial information.

Areas of study

1. Therole of Accounting
In this area of study students investigate the reasons for establishing a business and possible alternatives to operating a
business. They explore types of business ownership, factors that lead to the success or failure of a business, sources of
business finance and ethical considerations. They develop an understanding of the role and importance of accounting in
operating a business, and consider how accounting is used to provide information for making operational and investment
decisions.

2. Recording financial data and reporting accounting information for a service business
In this area of study students use both manual methods and ICT to record financial data and report accounting
information. They apply accounting assumptions and qualitative characteristics, and use business documents and
indicators to measure business performance in order to consider the success or failure of the business.

UNIT 2: Accountiagd decisionmaking for a trading isiness

In this unit students develop their knowledge of the accounting process for sole proprietors operating a trading business,
with a focus on inventory, accounts receivable, accounts payable and non-current assets. Students use manual processes
and ICT, including spreadsheets, to prepare historical and budgeted accounting reports.

Areas of study

1. Accounting for Inventory
In this area of study students investigate use of both the First-In, First-Out (FIFO) and Identified Cost inventory cost
assignment methods to record and report the movements of inventory through the business. Using both methods,
students discuss the effect of relevant financial and non-financial factors, including ethical considerations, on the
outcomes of decisions taken in relation to inventory

2. Accounting for and managing accounts receivable and accounts payable
In this area of study students record and report transactions relating to accounts receivable and accounts payable. They
examine strategies for managing credit transactions and use indicators, such as accounts receivable turnover and
accounts payable turnover, to analyse decisions related to these areas.

3. Accounting for and managing non-current assets
In this area of study students develop an understanding of the accounting processes for non-current assets and the
issues that can arise when determining a valuation for a non-current asset. Students calculate and apply depreciation
using the straight-line method.

UNIT 3: Financial Accounting for a Trading Business

This unit focuses on financial accounting for a trading business, and highlights the role of accounting as an information
system. Students use the double entry system of recording financial data and prepare reports using the accrual basis of
accounting and the perpetual method of inventory recording. Students develop their understanding of the accounting
processes for recording and reporting and consider the effect of decisions made on the performance of the business. They
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interpret reports and information presented in a variety of formats and suggest strategies to the owner to improve the
performance of the business.

Areas of study

1. Recording and analysing financial data
In this area of study students focus on identifying and recording financial data for a business. They use double entry
accounting to record data and generate accounting information in the form of accounting reports and graphical
representations. Students also consider strategies to improve the performance of the business, taking into account the
ethical considerations relevant to the business owner.

2. Preparing and interpreting accounting reports
In this area of study students apply the accrual method of accounting to the preparation of accounting reports and draw
a distinction between cash and profit, considering the implications of these differences when using reports to make
decisions.

A

UNIT 4. Recording, Reporting, Budgeting and Decis
making

In this unit students further develop their understanding of accounting for a trading business owned by a sole proprietor and
the role of accounting as an information system. Students use the double entry system of recording financial data, and
prepare reports using the accrual basis of accounting and the perpetual method of inventory recording. Both manual
methods and ICT are used to record and report. Students extend their understanding of the recording and reporting process
with the inclusion of balance day adjustments and alternative depreciation methods. They investigate both the role and
importance of budgeting in decision-making for a business. They analyse and interpret accounting reports and graphical
representations to evaluate the performance of a business. From this evaluation, students suggest strategies to business
owners to improve business performance.

Areas of study

Extension of recording and reporting

In this area of study students further develop their understanding of the recording and reporting of financial data in the
General Journal and General Ledger by focusing on balance day adjustments and the alternative methods of
depreciating for non-current depreciable assets. Students prepare accounting reports using manual methods and ICT.
They consider the effect of balance day adjustments on the accounting reports, and the implications of using alternative
methods of depreciation. They also examine ethical considerations that may effect the recording and reporting of
financial data and business performance.

2. Budgeting and decision-making
In this area of study students prepare and analyse budgeted accounting reports, both manually and using ICT, and
suggest strategies to improve the performance of the business.

Assessment tasks (Units4)
Case study, structured questions, ICT exercises, report, exam

Assessment breakdown (Units43

External Examination: 50%
Internally Assessed Coursework: 50%
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ART and STUDIO&RT

CAN | DO BOTH?
Within the VCE Art study, theoretical research and investigation informs art making. Students are encouraged to recognize
the interplay between research and art making. VCE Studio Arts supports students to recognize their individual potential as

professional art makers. The study involves the applicati on

of a folio of artworks.
The two studies are quite separate and both can be undertaken by any one student.

Year 9 students who have undertaken studies in both Art and/or Painting & Drawing are able to accelerate into Units 1 & 2.
Year 10 students who have undertaken studies in Painting & Drawing, Printmaking, Ceramics, 3D Art, Fashion Design and
Fashion lllustration may continue these pursuits in either Art or Studio Arts or both.

ART

RATIONALE
In VCE Art students learn to articulate the messages and meanings within artworks and examine the effects on the viewer.
Students research, analyse, critique and interpret a range of arts ideas and issues to develop and support their own points of
view.

These skills are applied to their own art making, where students explore and experiments, critique and reflect on their own
art making and the influences upon it. Students are equipped with the practical and theoretical skills that enable pathways
into tertiary art education and art related careers and lifelong creative aspirations.

AIMS

This study enables students to:

1 Use the structural, personal, cultural and contemporary analytical frameworks to analyse, interpret and respond to a
range of artworks from different historical periods and across a range of arts issues, and from their own personal and
cultural experiences.

1 Develop personal ideas and practical skills in their own art making, while developing the confidence to make informed
opinions about the work of other artists.

1 Use these skills to develop their own conceptual understandings and articulate their own aesthetic awareness.

UNIT 1. ArArtworks, experience and meaning

Areas of study

1. Artworks and Meaning 7 Using the Structural and the Personal Frameworks students interpret the meanings and
messages of artwor ks, from the artist andces.he vieweros

2. Art Making and Meaning - students develop and explore areas of individual interest to create artworks. The explore
materials, techniques and processes throughout a range of tasks using selected artists to inform their visual and written
responses.

Outcomes

On completion of this unit students should be able to:

Develop their visual language using the structural and personal frameworks to communicate ideas about their own artistic
practices, in a visual diary. Articulate their ideas and understandings of both historical and contemporary artworks studied
from a range of cultures and societies, including those of Aboriginal and Torres Strait Islander artists.

Assessment tasks

1 Outcome 1- Short answer and extended written responses supported by visual references

I Outcome 27 In a visual diary students present a range of visual responses to a selection of set tasks which document
evidence of their personal art process. They annotate using the Structural and Personal Frameworks.
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UNIT 2. AdtArtworks and contemporary culture

Areas of study

1.

Contemporary artworks and culture - Students are introduced to the Cultural and Contemporary Frameworks used to
analyse and interpret the works of artworks both before and after 1990, the societies in which they were made, and the
use of materials, techniques, ideas and processes used.

. Art making and contemporary culture i Continuing on form Unit 1, students explore areas of personal interest related to

culture and contemporary art practices. They use the art process and experiment with visual language to present their
ideas in a visual diary, reflecting on how cultural and contemporary aspects are evidenced in their own artworks.

Outcomes

On completion of this unit students should be able to:

Use appropriate visual language, including the Analytical Frameworks to communicate their own ideas, progress and
aesthetic choices in the development and refinement of at least one finished artwork, effectively documenting and annotating
their work in response to the art process.

Assessment tasks

Outcome 1

w short-answer responses and extended written responses supported by visual references
w apresentation using digital technologies

Outcome 2

w arange of visual responses including at least one finished artwork

w documentation of the art process using visual language and the Analytical Frameworks.

UNIT 3: Awvbrks, ideas and values

Areas of study

1.

Interpreting art 1 Students study selected artists who have produced works before 1990 and since 1990 using the
Analytical Frameworks, which enable students to appreciate how an artwork may contain different aspects and layers of
meaning and offer diverse interpretations.

Investigation and interpretation through art making - These understandings are also used to support students own artistic
practices, throughout the artistic process. Students are confident in applying the Analytical frameworks to their own
artworks.

Outcomes

On completion of this unit the student should be able to:

Use the Analytical Frameworks to analyse and interpret artworks produced before 1990 and since 1990, and compare the
meanings and messages of these artworks. Use available resources to support research of selected artists and artworks.
Use appropriate terminology analyse, interpret, compare and contrast artworks.

Assessment tasks
Outcome 1

1 short-answer responses supported by visual references
1 extended written responses supported by visual references and commentaries

Outcome 2

UNIT 4. Avorks, ideas and viewpoints

Areas of study

1.

1 arange of visual responses including at least one finished artwork
1 documentation of the art process using visual language and the Analytical Frameworks.

Discussing art - Using the Analytical Frameworks to develop and support their arguments, students
discuss, research and interpret art ideas and issues developing their own statements, supported by a range of opinions
and commentaries.

Realisation and resolution - Students continue to develop the body of work from Unit 3 to create at least one other
artwork for Unit 4, reflecting on their artistic practices to develop, refine and resolve their work using the Analytical
Frameworks.
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Outcomes

On completion of this unit the student should be able to:

1. Examine and analyse an art idea and its related issues, to inform their viewpoint, using relevant terminology and
aspects of the Analytical Frameworks, expressed as their own point of view supported by suitable arts commentaries.

2. Develop the body of work begun in Unit 3 by using the art process and work toward resolved ideas and concepts,
leading to at least one more finished artwork. They reflect on personal concepts and ideas which are refined and
resolved in the body of work.

Assessment tasks
Outcome 1
1 short-answer and extended written responses supported by visual references and commentaries
T  Exam
Outcome 2
1 arange of visual responses including at least one finished artwork from Unit 3 and one from Unit 4.
1 documentation of the art process using visual language and the Analytical Frameworks.

STUDIO ARTS

RATIONALE

VCE Studio Arts encourages and supports students to recognise their individual potential as artists and develop their
understanding and devel opment of art making. VCE Studio
with, artworks. It equips students with the knowledge and skills to pursue an art studio practice and follow tertiary and
industry pathways in fine art, research and education. The study also offers students opportunities for personal development
and encourages them to make an ongoing contribution to society and the culture of their community through lifelong
participation in the making and viewing of artworks.

AIMS
This study enables students to:
1 Express themselves creatively through art making and come to understand how to support and sustain their art
practice
1 Develop an individual studio process, and practice and refine specialised skills appropriate to particular art forms
and media selected for art making
1 Analyse and draw inspiration from the ways in which artists apply studio processes in the production of their
individual artworks
Develop an understanding of historical and cultural contexts in the production and analysis of artworks
Develop and apply skills in visual analysis, including the use of appropriate terminology in relation to their own
artwork and artists studied
1 Extend their understanding of the roles and methods involved in the presentation of artworks in a range of gallery
and exhibition spaces
1 Develop an understanding of professional art practices related to the exhibition of artworks to an audience,
including the roles and methods involved in the presentation of artworks in a range of gallery and exhibition spaces.

= =

UNIT 1: Studio Art

Areas of study

1. Researching and recording ideas - Focus on researching and recording ideas in a visual diary

2. Studio Practice - Focus on the use of materials and techniques in the production of at least one artwork in a visual diary

3. Interpreting art ideas and use of materials and techniques - Focus on the ways artists from different times and
cultures have interpreted ideas and sources of inspiration and used materials and techniques.

Outcomes

On completion of this unit the student should be able to:

1. ldentify sources of inspiration and artistic influences and outline individual ideas, art forms and aesthetic qualities, and
translate these into visual language.
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2. Produce at least one finished artwork and progressively record the development of their studio practice, conveying
individual ideas through the exploration of materials and techniques in the selected art form/s.

3. Discuss the artistic practice of artists from different times and cultures, their sources of inspiration, materials and
techniques for at least two artworks by each artist.

Assessment tasks

M Outcomes 1 and 2 - a selection of exploratory work and a visual diary, showing sources of ideas and inspiration
translated into visual form through the use of a variety of materials and techniques.

1 Outcome 3 - short answer and extended responses

UNIT 2:t&lio Art

Areas of study

1. Explorarion of studio practice and development of artworks - focus on developing artworks through an individual
studio process based on visual research and inquiry.

2. Ideas and styles in artworks. Focus on an analysis of historical and contemporary artworks.

Outcomes

On completion of this unit the student should be able to:

1. Develop an individual exploration proposal to form the basis of a studio process, and from this produce and document a
variety of potential directions in a visual diary for at least one artwork

2. Compare a range of historical and contemporary art periods, styles or movements, and analyse the ways in which artists
communicate ideas, develop styles and demonstrate aesthetic qualities in artworks.

Assessmat tasks
Outcome 1 - undertake an exploration proposal, studio process in the production of at least one artwork.
T Outcome 2 - short answer and extended responses

UNIT 3: Studio Art

Areas of study

1. Exploration Proposal i students develop an exploration proposal that creates a framework for the individual studio
process.

2. Studio Process - students progressively refine their ideas, techniques, materials and processes and aesthetic qualities
discussed in the exploration proposal. Throughout the individual studio process, students keep a visual diary and
investigate the focus, subject matter, sources of inspiration and art form/s through the exploration and development of
ideas, materials, techniques, art elements, art principles and demonstration of aesthetic qualities.

3. Artists and studio practices 1 students focus on professional studio practices in relation to particular art forms.
Students investigate the ways in which artists have interpreted subject matter, influences, historical and cultural contexts,
and communicated ideas and meaning in their artworks. Students are required to study at least two artists and two
artworks by each artist. They consider the artistsd use
elements and art principles to demonstrate aesthetic qualities and styles in artworks.

Outcomes

On completion of this unit the student should be able to:

1. Prepare an exploration proposal that formulates the content and parameters of an individual studio process including a
plan of how the proposal will be undertaken.

2. Present an individual studio process recorded in written and visual form that produces a range of potential directions, and
reflects the concepts and ideas documented in the exploration proposal and work plan.t a design process that produces
a range of potential directions to the ideas and aims in the work brief

3. Examine the practice of at least two artists, with reference to two artworks by each artist, referencing the different
historical and cultural context of each artwork.

Assessment
School-assessed Task - An exploration proposal and a visual diary that presents an individual studio process, which
explores and develops the concepts and ideas set out in the exploration proposal, and produces a range of visual
explorations and potential directions that will form the basis of at least two finished artworks in Unit 4.
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meaning in their artwor ks. They consider the artistsd u
elements and art principles to demonstrate aesthetic qualities and styles in artworks.

1 External assessment - The level of achievement for Units 3 and 4 is also assessed by an end-of-year examination,
which will contribute 30 per cent.

UNIT 4: Studio Art

Areas of study
Production and presentation of artworks 1 students focus on the refinement and presentation of artworks developed
from the selected potential directions identified in the individual studio process in Unit 3.

2. Evaluation - students provide visual and written documentation of the selected potential directions that are the basis for
the development of the artworks. When the artworks have been completed, students examine and reflect on the
communication of ideas, the use of materials and techniques, the demonstration of aesthetic qualities and the
relationships that have been formed through the presentation of artworks.

3. Art industry contexts - students focus on the analysis of artworks and the requirements and conditions of the
environments where artworks are displayed. Students examine a variety of art exhibitions and review the methods and
considerations involved in the preparation, presentation and conservation of artworks. As part of this requirement,
students visit at least two different art exhibitions in their current year of study.

Outcomes

On completion of this unit the student should be able to:

1. Present at least two finished artworks based on selected and evaluated potential directions developed through the studio
process, which demonstrate refinement and application of materials and techniques, and that realise and communicate
the studentds ideas expressed in the exploration proposal

2. Provide visual and written documentation that identifies and evaluates the extent to which the artworks reflect the
selected potential directions, and effectively demonstrates a cohesive relationship between the works.

3. Compare the methods used by artists and considerations of curators in the preparation, presentation, conservation and
promotion of specific artworks in at least two different exhibitions.

Assessment tasks
School-assessed Task - The presentation of at least two finished artworks with an evaluation of studio processes.
School-assessed Coursework 71 students examine a variety of art exhibitions and review the methods and
considerations involved in the preparation, presentation and conservation of artworks. As part of this requirement,
students visit at least two different art exhibitions in their current year of study.

1 External assessment - The level of achievement for Units 3 and 4 is also assessed by an end-of-year examination,

Later Years Handbook 2019

School-assessed Coursework i Students respond to ways in which two different artists, with reference to at least two
artworks have interpreted subject matter, influences, historical and cultural contexts, and communicated ideas and

which will contribute 30 per cent.
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BIOLOGY

Scope of study
Biology is a diverse and evolving science discipline that seeks to understand and explore the nature of life, past and present.
The study explores the dynamic relationships between organisms and their interactions with the non-living environment. It
also explores the processes of life, from the molecular world of the cell to that of the whole organism, that maintain life and
ensure its continuity.

Rationale

VCE Biology enables students to investigate the processes involved in sustaining life at cellular, system, species and
ecosystem levels. In undertaking this study, students examine how life has evolved over time and understand that in the
dynamic and interconnected system of life all change has a consequence that may affect an individual, a species or the
collective biodiversity of Earth. The study gives students insights into how knowledge of molecular and evolutionary
concepts underpin much of contemporary biology, and the applications used by society to resolve problems and make
advancements.

In VCE Biology students develop a range of inquiry skills involving practical experimentation and research, analytical skills
including critical and creative thinking, and communication skills. Students use scientific and cognitive skills and
understanding to analyse contemporary biology-related issues, and communicate their views from an informed position.
VCE Biology provides for continuing study pathways within the discipline and leads to a range of careers.

Branches of biology include botany, genetics, immunology, microbiology, pharmacology and zoology. In addition, biology is
applied in many fields of endeavour including biotechnology, dentistry, ecology, education, food science, forestry, health
care, horticulture, medicine, optometry, physiotherapy and veterinary science. Biologists also work in cross-disciplinary
areas such as bushfire research, environmental management and conservation, forensic science, geology, medical research
and sports science.

Aims

This study enables students to:
develop knowledge and understanding of key biological models, theories and concepts, from the cell to the whole
organism
develop a range of individual and collaborative science investigation skills through experimental and inquiry tasks in the
field and in the laboratory.
develop an informed perspective on contemporary science-based issues of local and global significance.
develop attitudes that include curiosity, open-mindedness, creativity, flexibility, integrity, attention to detail and respect
for evidence-based conclusions.
understand and apply the research, ethical and safety principles that govern the study and practice of the discipline in
the collection, analysis, critical evaluation and reporting of data
communicate clearly and accurately an understanding of the discipline using appropriate terminology, conventions and
formats.

Entry

There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to undertaking Unit 4.

It is not recommended that students would enter Unit 2 without first completing Unit 1.

It is not recommended that students would enter Unit 3 without Units 1 and/or 2. If they do they would be required to
undertake significant additional preparation as prescribed by their teacher.

Unit 1. How do living things stay alive?

Area of study 1

How do organisms function?

In this area of study students examine the structure and functioning of cells. Although the internal structure of a cell varies,
all cells require a relatively stable internal environment for optimal functioning. Whether life forms are unicellular or
multicellular, or heterotrophic or autotrophic, whether they live in a deep ocean trench, a tropical rain forest, an arid desert or
on the highest mountain peak, all individual organisms are faced with the challenge of obtaining nutrients and water,
exchanging gases, sourcing energy and having a means of removal of waste products.
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Outcome 1
On completion of this unit the student should be able to investigate and explain how cellular structures and systems function
to sustain life.

Assessment tasks.
Assessment tasks for this unit will be selected from the following:
A student designed extended practical investigation.

And at least three from the following:
- practical activities;

multimedia presentation;

response to a media article;

oral presentations;

annotated poster;

data analysis;

problem solving;

tests.

Area of Study 2

How do living systems sustain life?

In this area of study students examine the structural, physiological and behavioural adaptations of a range of organisms that
enable them to survive in a particular habitat and to maintain a viable population size over time.
They explore the importance and implications of organising and maintaining biodiversity and examine the nature of an
ecosystem in terms of the network of relationships within a community of diverse organisms. Factors affecting population
size and growth are analysed.

Outcome 2

On completion of this unit the student should be able explain how various adaptations enhance the survival of an individual
organism, investigate the relationships between organisms that form a living community and their habitat, and analyse the
impacts of factors that affect population growth.

Area of Study 3
Practical investigation
In this area of study students design and conduct a practical investigation into the survival of an individual or a species.

Qutcome 3

On completion of this unit the student should be able to design and undertake an investigation related to the survival of an
organism or species, and draw conclusions based on evidence from collected data.

Assessment tasks

For outcomes 1 and 2 may include:

a report of a fieldwork activity

annotations of a practical work folio of activities or investigations

a bioinformatics exercise

media response

data analysis

problem solving involving biological concepts, skills and/or issues

a reflective learning journal/blog related to selected activities or in response to an issue
a test comprising multiple choice and/or short answer and/or extended response.

T>o To I Jo To I o To

A report related to the survival of an organism or a species using an appropriate format, for example a scientific poster,
practical report, oral communication or digital presentation.

Unit 2: How is continuity of life maintained?

Area of Study 1

How does reproduction maintain the continuity of life?

In this area of study students consider the need for the cells of multicellular organisms to multiply for growth, repair and
replacement. Students become familiar with the key events in the phases of the cell cycle. Students investigate and use
visualisations and modelling to describe the characteristics of each of the phases in mitosis. Students describe the
production of gametes in sexual reproduction through the key events in meiosis and explain the differences between asexual
and sexual reproduction in terms of the genetic makeup of daughter cells. Students consider the role and nature of stem
cells and their potential use to treat injury and disease.
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Outcome 1

On completion of this unit the student should be able to compare the advantages and disadvantages of asexual and sexual
reproduction, explain how changes within the cell cycle may have an impact on cellular or tissue system function and identify
the role of stem cells in cell growth and cell differentiation and in medical therapies.

Area of Study 2

How is inheritance explained?

In this area of study students build on their understanding of the nature of genes and the use of genetic language to read
and interpret patterns of inheritance and predict outcomes of genetic crosses. They gain an understanding that a
characteristic or trait can be due solely to one gene and its alleles, or due to many genes acting together, or is the outcome
of genes interacting with external environmental or epigenetic factors. Students apply their genetic knowledge to consider
the social and ethical implications of genetic applications in society including genetic screening and decision making
regarding the inheritance of conditions.

Outcome 2

On completion of this unit the student should be able to apply an understanding of genetics to describe patterns of
inheritance, analyse pedigree charts, predict outcomes of genetic crosses and identify the implications of the uses of genetic
screening and decision making related to inheritance.

Assessment tasks.
Assessment tasks for this unit will be selected from the following:

A written report on field work.

And at least three from the following:
- practical activities;

multimedia presentation;

response to a media article;

oral presentation;

annotated poster

data analysis;

tests.

Area of &idy 3
Investigation of an issue
The increasing uses and applications of genetics knowledge and reproductive science in society both provide benefits for
individuals and populations and raise social, economic, legal and ethical questions. Human cloning, genetic modification of
organisms, the use of forensic DNA databanks, assisted reproductive technologies and prenatal and predictive genetic
testing challenge social and ethical norms.

Outcome 3
On completion of this unit the student should be able to investigate and communicate a substantiated response to a question
related to an issue in genetics and/or reproductive science.

Assessment task.
A report of an investigation into genetics and/or reproductive science using an appropriate format, for example, digital
presentation, oral communication or written report.

Unit 3: How do cells maintain life?

The cell is a dynamic system of interacting molecules that define life. An understanding of the workings of the cell enables
an appreciation of both the capabilities and the limitations of living organisms whether animal, plant, fungus or
microorganism.

Area of Study 1

How do cellular processes work?

On completion of this unit the student should be able to explain the dynamic nature of the cell in terms of key cellular
processes including regulation, photosynthesis and cellular respiration, and analyse factors that affect the rate of
biochemical reactions.

Area of Study 2

How do cells communicate?

On completion of this unit the student should be able to apply a stimulus-response model to explain how cells communicate
with each other, outline human responses to invading pathogens, distinguish between the different ways that immunity may
be acquired, and explain how malfunctions of the immune system cause disease.
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Unit 4: How does life change and respond to challenges over time?

In this unit students consider the continual change and challenges to which life on Earth has been subjected. They
investigate the relatedness between species and the impact of variouschange events on a popul ationo:c

Area of Study 1

How are species related?

On completion of this unit the student should be able to analyse evidence for evolutionary change, explain how relatedness
between species is determined, and elaborate on the consequences of biological change in human evolution.

Area of Study 2

How do humans impact on biological processes?

On completion of this unit the student should be able to describe how tools and techniques can be used to manipulate DNA,
explain how biological knowledge is applied to biotechnical applications, and analyse the interrelationship between scientific
knowledge and its applications in society.

Area of Study 3

Practical investigation.

On the completion of this unit the student should be able to design and undertake an investigation related to cellular
processes and/or biological change and continuity over time, and present methodologies, findings and conclusions in a
scientific poster.
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BUSINESS MANAGEMENT

RATIONALE

In studying VCE Business Management, students develop knowledge and skills that enhance their confidence and ability to
participate effectively as socially responsible and ethical members, managers and leaders of the business community, and
as informed citizens, consumers and investors. The study of Business Management leads to opportunities across all facets
of the business and management field such as small business owner, project manager, human resource manager,
operations manager or executive manager. Further study can lead to specialisation in areas such as marketing, public
relations and event management.

UNIT IPlanning a Business

Businesses of all sizes are major contributors to the economic and social wellbeing of a nation. Therefore, how businesses

are formed andthef ost ering of conditions under which new business i
Taking a business idea and planning how to make it a reality are the cornerstones of economic and social development. In

this unit students explore the factors affecting business ideas and the internal and external environments within which
businesses operate, and the effect of these on planning a business.

Area of studyt: The business idea
In this area of study students investigate how business ideas are created and how conditions can be fostered for new
business ideas to emerge.

Area of study:External environment

Students consider factors from the external environment such as legal, political, social, economic, technological, global and
corporate social responsibility factors and the effects these may have on the decisions made when planning a business.
Students investigate how the internal environment relates to the external environment and the effects of this relationship on
planning a business.

Area of study :3nternal environment
Students explore the factors within the internal environment and consider how planning decisions may have an effect on the
ultimate success of a business.

UNIT ZEstablishing a Business

This unit focuses ontheest abl i shment phase of a businessds |ife. Est abl
requirements as well as making decisions about how best to establish a system of financial record keeping, staff the
business and establish a customer base. In this unit students examine the legal requirements that must be satisfied to
establish a business. They investigate the essential features of effective marketing and consider the best way to meet the

needs of the business in terms of staffing and financial record keeping.

Area of studyt:Legal requirements and financial considerations
In this area of study students are introduced to the legal requirements and financial considerations that are vital to
establishing a business. They also consider the implications for the business if these requirements are not met.

Area of study 2: Marketing a business

In this area of study students develop their understanding that marketing encompasses a wide range of management
practices, from identifying the needs of the target market and establishing a brand presence, through to considerations on
price, product features and packaging, promotion, place, people, physical evidence and processes. They also consider
effective public relations strategies and the benefits and costs these can bring to a business.

Area of Study 3: Staffing a business
Students consider the opportunities that the skills and capabilities of staff can contribute to the business, the legal
obligations that must be addressed and the relationship between employers and employees within a business.
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UNIT 3Managing a Business

In this unit students explore the key processes and issues concerned with managing a business efficiently and
effectively to achieve the business objectives. Students examine the different types of businesses and their
respective objectives. They consider corporate culture, management styles, management skills and the
relationship between each of these. Students investigate strategies to manage both staff and business
operations to meet objectives.

Areaof studyl: Business foundations

Students investigate potential conflicts between, and the different demands of, stakeholders on a business. They examine a
range of management styles and management skills that may be used when managing a business and apply these to
contemporary business case studies.

Area of study 2: Managing employees
In this area of study students investigate essential factors such as motivation and training involved in effectively managing
employees during their time at a business to ensure the business objectives are achieved.

Area of Study 8perations management
In this area of study students examine operations management and consider the best and most responsible use of available
resources for the production of a quality final good or service in a competitive, global environment.

UNIT 4Transforming a Business

Businesses are under constant pressure to adapt and change to meet their objectives. In this unit students
consider the importance of reviewing key performance indicators to determine current performance and the
strategic management necessary to position a business for the future. Students study a theoretical model to
undertake change, and consider a variety of strategies to manage change in the most efficient and effective way
to improve business performance. They investigate the importance of leadership in change management.

Area of study 1: Reviewing performaftlee need for change
In this area of study students develop their understanding of the need for change.

Area of study 2: Implementing change

In this area of study students explore how businesses respond to evaluation data. Using a contemporary business case
study from the past four years, students evaluate business practice against theory, considering how corporate social
responsibility can be incorporated into the change process.

Assessment taskgUnits 14)
Case study; structured questions; essay; exam.

Assessment breakdown (Units43

External Examination: 50%
Internally assessed coursework: 50%
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CHEMISTRY

Introduction

Scope of study

Chemistry explores and explains the composition and behaviour of matter and the chemical processes that occur on Earth
and beyond. Chemical models and theories are used to describe and explain known chemical reactions and processes.
Chemistry underpins the production and development of energy, the maintenance of clean air and water, the production of
food, medicines and new materials, and the treatment of wastes.

VCE Chemistry enables students to explore key processes related to matter and its behaviour. Students consider the
relationship between materials and energy through four themes: the design and composition of useful materials, the
reactions and analysis of chemicals in water, the efficient production and use of energy and materials, and the investigation
of carbon-based compounds as important components of body tissues and materials used in society.

Rationale

VCE Chemistry enables students to examine a range of chemical, biochemical and geophysical phenomena through the
exploration of the nature of chemicals and chemical processes. In undertaking this study, students apply chemical principles
to explain and quantify the behaviour of matter, as well as undertake practical activities that involve the analysis and
synthesis of a variety of materials.

In VCE Chemistry students develop a range of inquiry skills involving practical experimentation and research specific to the
knowledge of the discipline, analytical skills including critical and creative thinking, and communication skills. Students use
scientific and cognitive skills and understanding to analyse contemporary chemistry-related issues, and communicate their
views from an informed position.

VCE Chemistry provides for continuing study pathways within the discipline and leads to a range of careers.
Branches of chemistry include organic chemistry, inorganic chemistry, analytical chemistry, physical chemistry and
biochemistry. In addition, chemistry is applied in many fields of endeavour including agriculture, bushfire research, dentistry,
dietetics, education, engineering, environmental sciences, forensic science, forestry, horticulture, medicine, metallurgy,
meteorology, pharmacy, sports science, toxicology, veterinary science and viticulture.

Aims

This study enables students to:
apply models, theories and concepts to describe, explain, analyse and make predictions about chemical phenomena.
develop a range of individual and collaborative science investigation skills through experimental and inquiry tasks in the
field and in the laboratory

develop an informed perspective on contemporary science-based issues of local and global significance.
apply their scientific understanding to familiar and unfamiliar situations including personal, social, environmental and
technological contexts.
communicate clearly and accurately an understanding of the discipline using appropriate terminology, conventions and
formats.

Entry

There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to undertaking Unit 4.

It is not recommended that students would enter Unit 2 without first completing Unit 1.

It is not recommended that students would enter Unit 3 without Units 1 and/or 2. If they do they would be required to
undertake significant additional preparation as prescribed by their teacher.

Unit 1. How can the diversity of materials be explained?

Areaof Studyl

How can knowledge of elements explain the properties of matter?

In this area of study students focus on the nature of chemical elements, their atomic structure and their place in the periodic
table. They review how the model of the atom has changed over time. Students examine the periodic table as a unifying
framework into which elements are placed based upon similarities in their electronic configurations.
Students explore patterns and trends of elements with reference to properties of the elements including their chemical
reactivity.

Students investigate the nature of metals and their properties, including metallic nanomaterials. They investigate how a
metal is extracted from its ore and how the properties of metals may be modified for a particular use. Students examine ionic
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compounds. Fundamental quantitative aspects of chemistry are introduced including the mole concept, relative atomic mass,
percentage abundance and composition by mass and the empirical formula of an ionic compound.

Outcome 1
On completion of this unit the student should be able to relate the position of elements in the periodic table to their
properties, investigate the structures and properties of metals and ionic compounds, and calculate mole quantities.

Area of Study 2

How can the versatility of non-metals be explained?

In this area of study students explore a wide range of substances and materials made from non-metals including molecular
substances, covalent lattices, carbon nanomaterials, organic compounds and polymers. They compare how the structures of
these non-metallic substances are represented and analyse the limitations of these representations.
Students study a variety of organic compounds and how they are grouped into distinct chemical families. Students
investigate useful materials that are made from non-metals, and relate their properties and uses to their structures. They
explore the modification of polymers and the use of carbon-based nanoparticles for specific applications.
Students apply quantitative concepts to molecular compounds, including mole concept and percentage composition by
mass, and determine the empirical and molecular formulas of given compounds.

Outcome 2

On completion of this unit the student should be able to investigate and explain the properties of carbon lattices and
molecular substances with reference to their structures and bonding, use systematic nomenclature to name organic
compounds, and explain how polymers can be designed for a purpose.

Area of Study 3

Research investigation

Knowledge of the origin, structure and properties of matter has built up over time through scientific and technological
research, including medical research, space research and research into alternative energy resources. This research and
development is ongoing and new discoveries are being made at an accelerating rate. In this area of study students
investigate one aspect of the discoveries and research that have underpinned the development, use and modification of
useful materials or chemicals.

Outcome 3
On completion of this unit the student should be able to investigate a question related to the development, use and/or
modification of a selected material or chemical and communicate a substantiated response to the question.

Assessment tasks
For outcomes one and two may be;
annotations of a practical work folio of activities or investigations
a report of a practical activity or investigation
a modelling activity
media response
problem solving involving chemical concepts, skills and/or issues
a reflective learning journal/blog related to selected activities or in response to an issue
data analysis
a test comprising multiple choice and/or short answer and/or extended response.

For outcome three:
A report of an independent investigation of a topic selected from Area of Study 1 or 2, using an appropriate format, for
example digital presentation, oral communication or written report.

Unit 2: What makes water such a unique chemical?

Area of Study 1
How do substances interact with water?
In this area of study students focus on the properties of water and the reactions that take place in water including acid-base

and redox reactions. Students relate the properties of
also explore the significance of waterés high specifiaod
water supplies.

Students investigate issues associated with the solubility of substances in water. Precipitation, acid-base and redox
reactions that occur in water are explored and represented by the writing of balanced equations. Students compare acids
with bases and learn to distinguish between acid strength and acid concentration. The pH scale
is examined and students calculate the expected pH of strong acids and strong bases of known concentration.
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Outcome 1
On completion of this unit the student should be able to relate the properties of water to its structure and bonding, and
explain the importance of the properties and reactions of water in selected contexts.

Area of Study 2

How are substances in water measured and analysed?

In this area of study students focus on the use of analytical techniques to measure the solubility and concentrations of
solutes in water, and to analyse water samples for various solutes including chemical contaminants. Students examine the
origin and chemical nature of substances that may be present in a water supply, including contaminants, and outline
sampling techniques used to assess water quality. The concept of molarity is introduced and students measure
concentrations of solutions using a variety of commonly used units. Students apply the principles of stoichiometry to
analyses solutions and water samples. Instrumental techniques are introduced.

Outcome 2
On completion of this unit the student should be able to measure amounts of dissolved substances in water and analyse
water samples for salts, organic compounds and acids and bases.

Area of Study 3

Practical investigation

Substances that are dissolved in water supplies may be beneficial or harmful, and sometimes toxic, to humans and other
living organisms. They may also form coatings on, or corrode, water pipes. In this area of study students design and conduct
a practical investigation into an aspect of water quality.

Outcome 3
On completion of this unit the student should be able to design and undertake a quantitative laboratory investigation related
to water quality, and draw conclusions based on evidence from collected data.

Assessment task
A report of a student-designed quantitative laboratory investigation using an appropriate format, for example digital
presentation, oral communication, scientific poster or written report.

Unit 3: How can chemical processes be designed to optimise
efficiency?

The global demand for energy and materials is increasing with world population growth. In this unit students explore energy
options and the chemical production of materials with reference to efficiencies, renewability and the minimisation of their
impact on the environment.

Area of Study 1

What are the options for energy production?

On completion of this unit the student should be able to compare fuels quantitatively with reference to combustion products
and energy outputs, apply knowledge of the electrochemical series to design, construct and test galvanic cells, and evaluate
energy resources based on energy efficiency, renewability and environmental impact.

Area of Study 2

How can the yield of a chemical product be optimised?

On completion of this unit the student should be able to apply rate and equilibrium principles to predict how the rate and
extent of reactions can be optimised, and explain how electrolysis is involved in the production of chemicals and in the
recharging of batteries.

Unit 4: How are organic compounds categorised, analysed and
used?

The carbon atom has unique characteristics that explain the diversity and number of organic compounds that not

only constitute living tissues but are also found in the fuels, foods, medicines and many of the materials we use in everyday
life. In this unit students investigate the structural features, bonding, typical reactions and uses of the major families of
organic compounds including those found in food.
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Area of Study 1

How can the diversity of carbon compounds be explained and categorised?

On completion of this unit the student should be able to compare the general structures and reactions of the major organic
families of compounds, deduce structures of organic compounds using instrumental analysis data, and design reaction
pathways for the synthesis of organic molecules.

Area of Study 2

What is the chemistry of food?

On completion of this unit the student should be able to distinguish between the chemical structures of key food molecules,
analyse the chemical reactions involved in the metabolism of the major components of food including the role of enzymes,
and calculate the energy content of food using calorimetry.

Area of Study 3

Practical investigation

On the completion of this unit the student should be able to design and undertake a practical investigation related to energy
and/or food, and present methodologies, findings and conclusions in a scientific poster.
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PRODUCE®GN AND TECHNGLC

Wood/Metal/Fibre

SCOPE OF STUDY

In VCE Product Design and Technology students assume the role of a designer-maker. In adopting this role, they acquire
and apply knowledge of factors that influence design. Students address the design factors relevant to their design situation.

The knowledge and use of resources is integral to product design. These resources include a range of materials, and the
tools, equipment and machines needed to transform these materials in a safe manner into useful products. Increasingly, the
importance of environmental sustainability is having an impact on product design and development. More sustainable
approaches are therefore at the forefront throughout the product lifecycle.

RATIONALE

Designers play an important part in our daily lives. They determine the form and function of the products we use. They
transform ideas into drawings and plans for the creation and manufacture of useful products that fulfil human needs and
wants.

VCE Product Design and Technology can provide a pathway to a range of related fields such as industrial, product, interior
and exhibition design, engineering, and fashion, furniture, jewelry, textile and ceramic design at both professional and
vocational levels.

ENTRY

There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to undertaking Unit 4.

Assessment task examples
Design folios (including the use of information and communications technology as appropriate) that contain design
briefs, research, design ideas and options, documentation of decisions, materials lists and production plans;
Production work and records of production and modification;
Short written reports (materials testing activities, industry visits, technical reports, product evaluation reports, process
evaluation reports);
Oral Presentation supported by notes and/or visual materials.
A case study of Analysis
Unit 3 and 4 School-Assessed Coursework (SAC) 20%
Units 3 and 4 School-Assessed Task: (SAT 50%
End of year examination: 30%
Detalls of assessment program are described in the sections on the Units 3 and 4 in the Study Design.
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UNIT 1Sustainable Product Redevelopment

This unit focuses on the analysis, modification and improvement of a product design with consideration of the materials used
and issues of sustainability.

Area of Study 1 (Sustainable Redevelopment of a Product): provides an introduction and structured approach towards the
Product design process and Product design factors with an emphasis on sustainability.

In Area of Study 2, (Producing and Evaluating a Redeveloped Product): students make a redeveloped product safely using
tools, equipment, machines and materials, compare it with the original design and evaluate the success of their design
improvements.

UNIT 2: Collaborative Design

In this unit students work in teams to design and develop an item in a product range or contribute to the design, planning
and production of a group product. They focus on factors including: end-user / s needs and wants; f
context for product design; aesthetics; materials and sustainability; and the impact of these factors on a design solution.

In Area of Study 1 (Designing within a Team) This area of study enables students to apply the product design process
collaboratively and individually. Each student works in a design team to generate one design brief collaboratively from a
scenario, based around a theme and contributes to the design, planning and production of a group product. Students
develop solutions that demonstrate an understanding of user-centred design factors. They investigate an historical or a
contemporary design movement or style for inspiration

In Area of Study 2 (Producing and Evaluating within a Team) In this area of study students apply knowledge, skills,
techniques and processes, including risk management, to make their product, designed in Area of Study 1.

UNIT 3: Applying the product design process

In this unit students are engaged in the design and development of a product that addresses a personal, local, or global
problem (such as humanitarian issues), or that meets the needs and wants of a potential end-user/s. The product is
developed through a design process and is influenced by a range of factors including the purpose, function and context of
the product; user-centred design; innovation and creativity; design elements and principles; sustainability concerns;
economic limitations; legal responsibilities; material characteristics and properties; and technology.

In Area of Study 1 (Designing for end-users/s) In this area of study students examine the product design process and
develop skills in writing a design brief, which is vital for the development of a viable solution.

In Area of Study 2 (Product development in industry) This area of study focuses on the range of factors, processes and
systems that influence the design and development of products within industrial settings.

In Area of Study 3 (Designing for others) This area of study focuses on students working as designers and applying the
product design process to meet the requirements of an end-user/s. Students prepare a design brief which will guide their
work into unit 4.

UNIT 4: Product Dey@inent and Evaluation

In this unit students engage with an end-user/s to gain feedback throughout of the process of production. Students make
comparisons between similar products to help evaluate the success of a product in relation to a range of product design
factors.

In Area of Study 1 (Product analysis and comparison) In this area of study students examine design factors that influence
the success of commercially available products. Students use types of comparative analysis to determine how well similar,
commercially produced products fulfil their purpose.

In Area of Study 2 (Product manufacture) This area of study focuses on the skills, production techniques and processes
employed to make a product to suit the needs of an end-user/s as they continue to develop and safely manufacture the
product to specified standards of quality.

In Area of Study 3( Product evalwuation) This area of study focuses on

performance of checks and tests, and gainingend-user / sé feedback to determine how wel
requirements outlined in the design brief developed in Unit 3.
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ENGLISH

RATIONALE

This study aims to enable all students to develop their critical understanding and control of the English language so that they
can use it in a wide range of situations, ranging from the personal and informal to more public occasions, and to develop a
level of competence adequate for the demands of post-school employment, further education, and participation in a
democratic society.

AIMS

This study is designed to enable students to:

extend their competence in using standard Australian English in meeting the demands of further study, the workplace,
and their own needs and interests

extend their language skills through thinking, reading, writing, speaking and listening

communicate ideas, feelings, observations and information effectively, both orally and in writing, to a range of audiences
present and justify their own points of view coherently and thoughtfully, both orally and in writing

evaluate critically points of view expressed by others.

UNIT 1: English

Areas of study
1. Reading and Creating Texts
2. Analysing and Presenting Arguments

Outcomes
On completion of this unit the student should be able to:
1. produce an analytical interpretation of the construction and features of a text.
2. produce a creative response to a selected text.
3. analyse how argument and persuasive language can be used to position an audience.
4. create a text to position audiences

Assessment Tasks
Assessment tasks for this unit include:
1 an analytical response to a set text
1 acreative response to a set text
1 an analysis of the use of argument and persuasive language in texts
1 persuasive text intended to position audiences

UNIT 2: Endiis

Areas of study
1. Reading and Comparing Texts
2. Analysing and Presenting Argument

Outcomes
On completion of this unit the student should be able to:
1. compare the presentation of ideas, issues and themes in two texts.
2. identify and analyse how argument and persuasive language are used in texts that attempt to influence an
audience
3. create a text which presents a point of view.

Assessment Tasks

Assessment tasks for this unit include:
1 acomparative analytical response to set texts
1 an analysis of the use of argument and persuasive language in texts
1 a persuasive text that presents an argument or viewpoint

Examination; Unit 2
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UNIT 3: English

Areas of study
1. Reading and Creating/Reading and Responding
2. Analysing Argument

Outcomes
On completion of this unit the student should be able to:
1. Develop and justify a detailed interpretation of selected texts.
2. Draw on a chosen text to create written texts for an audience with a purpose and to discuss their decisions about
form, purpose, language, audience and context.
3. Analyse in writing how a selected text constructs meaning, conveys ideas and values and is open to interpretation.

Assessment Tasks
School Assessed Coursework
Contributes 25 % to the final assessment

Assessment includes:
1. An analytical/expository response to a selected text and exploration of how it constructs meaning.
2. Written texts created for a specific audience and Context, with a written explanation of decisions about form,
purpose, language, audience and context.
3. Writing which analyses the use of language in three or more persuasive texts that debate a current issue in the
Australian media, and a sustained and reasoned point of view on the selected issue in written or oral form.

UNIT 4. English

Areas of study
1. Reading and Comparing Texts
2. Presenting Argument

Outcomes

On completion of this unit the student should be able to;
1. Compare the presentation of ideas, issues and themes in two texts.
2. Create a text which presents a point of view.

Assessment tasks
School Assessed Coursework
Contributes 25% to the final assessment

Assessment tasks for this unit include:
1. A comparative analytical response to set texts
2. An oral presentation demonstrating the use of argument and persuasive language

End of year Examination
Units 3 & 4 contributes 50% to the final assessment
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ENGLISH LANGUAGE

RATIONALE

This study aims to enable students to further develop and refine their own skills in reading, writing, listening to and speaking
English. Students learn about personal and public discourses in workplaces, fields of study, trades or social groups. They
observe and discuss contemporary language in use to develop their analytical skills and understanding of linguistics.
Knowledge of how language functions provides a useful basis for further study or employment in numerous fields.

AIMS

This study enables students to:

describe and analyse the structures, features and functions of spoken and written English language, using an
appropriate metalanguage

investigate language acquisition, use, variation, and change over time

reflect critically on attitudes to language in both its historical and contemporary contexts, with particular focus on
identity, social cohesion and the distinctiveness of Australian language

explore and analyse the interplay between convention and creativity in language use

develop an awareness of their own critical, selective and innovative use of language and apply it to their own writing
and speaking

demonstrate, in the creation of their own texts, effective and competent use of Standard Australian

D I Ps

UNITL: Language ancb@munication

Areas of sidy

1. The nature and functions of language
2. Language acquisition

Outcomes

On completion of this unit the student should be able to:

1. identify and describe primary aspects of the nature and functions of human language

2. describe what children learn when they acquire language and discuss a range of perspectives on how language is
acquired.

Assessmentdsks

Assessment tasks for this unit are selected from the following:
a folio

an investigative report

a test

an essay

a case study

short-answer questions

a written or an oral analysis of data

an analysis of spoken and/or written text

an oral and/or a multimodal presentation.
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UNIR: Languagel@nge

Areas of sidy

1. English across time

2. Englishes in contact

Outcomes

On completion of this unit the student should be able:

1. Describe language change as represented in a range of texts and analyse a range of attitudes to language change

2. Describe and explain the effects of the global spread of English in terms of both conformity and diversity, through a

range of spoken and written texts..
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Assessmentdsks

Assessment tasks for this unit are selected from the following:
a folio

A an investigative report

A a test

A an essay

A a case study

A short-answer questions

A a written or an oral analysis of data

A an analysis of spoken and/or written text

A

an oral and/or a multimodal presentation.

UNIT3:Language Variation and SocRilirpose

Areas of sidy
1. Informal language
2. Formal language

Outcomes

On completion of this unit the student should be able to:

1. Identify and analyse distinctive features of informal language in written and spoken texts.
2. ldentify and analyse distinctive features of formal language in written and spoken texts.

Assessmentasks:

School-assessed Coursework for Unit 3 will contribute 25 per cent.

Analysis of one or more samples of informal language and formal language in any one or a combination of the following:
an essay

a written report of an investigation

a folio

a short-answer test

an oral presentation

a multimodal presentation.

T>o To T T To To

UNI®: Language Variation andentity

Areas of sidy

1. Language variation in Australian society

2. Individual and group identities

Outcomes

On completion of this unit the student should be able to :

1. Investigate and analyse varieties of Australian English and attitudes towards them.

2. Analyse how peoplebs choice of | anguage reflects and cons
Assessment &sks

School-assessed Coursework for Unit 4 will contribute 25 per cent.

For each outcome students will complete any one or a combination of the following:
an essay

a written report of an investigation

an analysis of one or more texts

a folio

a short-answer test

an oral presentation

a multimodal presentation.

Too o Joo To Joo o To

End-of-year examination
Units 3 and 4 will contribute 50 % to the final assessment.
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ENGLISH A$ ADDITIONAANGUAGI

RATIONALE

Students need to apply for eligibility to study English as a Second Language. Guidelines for eligibility are available through
the school. Broadly speaking students must have had less than seven years of schooling in Australia.

This study aims to enable students to develop their critical understanding and control of the English Language so that they
can use it in a wide range of situations, ranging from the personal and informal to more public situations, and to develop a
level of competence adequate for the demands of further education, post-school employment and participation in society.

AIMS

The study is designed to enable students to:

1  extend their competence in using standard English to meet the demands of further, the workplace and their own needs
and interests.

extend their language through thinking, reading, writing, speaking and listening

understand how writers and film makers structure texts to convey meaning

communicate ideas, feelings, observation and information effectively, both orally and in writing to a variety of
audiences.

present and justify their own point of view coherently and thoughtfully, both orally and in writing.

evaluate critically points of view expressed by others.

listen and infer meaning through context of spoken texts

= =8 = = =8 =

UNIT 1: English asfaditionalLanguage

Areas of study
1. Reading and Creating
2. Analysing and presenting argument

Outcomes
On completion of this unit the students should be able to:
1. produce analytical AND creative responses.
2. identify and analyse how argument and persuasive language are used in texts can be used to position
audiences and create their own texts to position audiences
3. atleast one text for EAL students should be in spoken form or have a spoken component to allow for assessment
of listening skills.

Assessment tasks

Assessment tasks for this unit include:

1 Identify and discuss key aspects of a set text, and construct a piece in oral or written form

1 Create and present texts, including analytical, personal, creative, argumentative and informative
T Presenting a point of view on a current issue, either in writing or orally.

UNIT 2 English aan AdditionalLanguage

Areas of study

1. Reading and creating texts

2. Reading and comparing texts

3. Analysing and presenting argument
4. Listening to texts

Outcomes
On completion of this unit the students should be able to:
1. should be able to compare the presentation of ideas issues and themes in two texts.
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2. Analysing argument to compare the use compare the use of argument and persuasive language in texts that
present an issue and present a sustained piece (oral) on a point of view on an issue currently in the media. (3-5
min.)

3. Produce a detailed comparison which analyses how two texts present ideas, issues and themes.

4. construct a sustained and reasoned point of view on an issue currently debated in the media.

Assessment tasks

Assessment tasks for this unit include:

T Discuss and analyse how texts convey ways of thinking about characters, ideas and themes, and construct a response
in oral or written form.

T Create and present texts taking into account audience, purpose and context.

1 Identify and analyse how language is used in a persuasive text and to present a reasoned point of view in oral or
written form.

UNIT 3: English as AdditionalLanguage

Areas of study

1. Reading and the study of texts
2. The craft of writing

3. Effective oral communication

Outcomes

On completion of this unit students should be able to:

1. produce analytical interpretation of a selected text, or_a creative response to a different selected text
2. explain the way writers and film makers structure texts to convey meaning

3. convey complex ideas and information orally.

Assessment tasks
School Assessed Coursework
Accounts for 25% of the final assessment

Assessment tasks for this unit include:

1  Analyse, either orally or in writing, how a selected text constructs meaning, conveys ideas and values, and is open to a
range of interpretations.

T Respond to a chosen context by creating written texts for a specified audience and purpose.

1 identify and analyse how argument and persuasive language are used in texts that attempt to influence an audience,
and create a texts which present a point of view.

1 Listening task

1  Analysis and comparison of argument within multiple texts

End-of-Year Examination will account for 50% of final assessment

UNIT 4: Englishas AdditionalLanguage

Areas of study
1. Reading and comparing the study texts
2. Presenting a sustained argument to an audience for persuasive purposes

Outcomes

On completion of this unit the students should be able to:

1. develop and justify a detailed interpretation of selected texts.

2. construct a sustained and reasoned point of view on an issue currently debated in the media. Oral.
3. produce a detailed comparison which analyses how two texts present ideas, issues and themes.

Assessment tasks

Assessment tasks for this unit include:

1 Develop a sustained argument on a contemporary issue.

1 Produce a detailed comparison which analyses how two texts present ideas, issues and themes

Examination
External Units 3&4 examination accounts for 50% of the final assessment.
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LITRATURE

RATIONALE

The study of literature focuses on the enjoyment and appreciation of reading that arises from discussion, debate and the
challenge of exploring the meanings of literary texts. Students reflect on their interpretations and those of others.

AIMS

The study is based on the premise that meaning is derived from the relationship between the text, the context in which it was
produced and the experience of life and literature the reader brings to the texts. Accordingly, the study encompasses texts
that vary in form and range from past to contemporary social and cultural contexts. The study of literature encourages

independent and critical thinking in studentsd analytical

workforce and in future academic study.
There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to undertaking Unit 4.

UNIT 1: Approaches to Literature

a

In this unit, students focus on the ways in which the interaction between t e x t and reader creates

analyses of the features and conventions of texts help them develop increasingly discriminating responses to a range of
literary forms and styles. Students respond critically, creatively and reflectively to the ideas and concerns of texts and gain
insights into how texts function as representations of human experience. They develop familiarity with key terms, concepts
and practices that equip them for further studies in literature. They develop an awareness of how the views and values that
readers hold may influence the reading of a text.

Area of Study 1

Reading practices

In this area of study students consider how language, structure and stylistic choices are used in different literary forms and
types of text. They consider both print and non-print texts, reflecting on the contribution of form and style to meaning.
Students reflect on the degree to which points of view, experiences and contexts shape responses to text. They engage with
other views about texts and develop an awareness of how these views may influence and enhance their own reading of a
text. They develop an awareness of initial readings of texts against more considered and complex response to texts.

Outcome 1
On completion of this unit the student should be able to respond to a range of texts and reflect on influences shaping these
responses. To achieve this outcome the student will draw on key knowledge and key skills outlined in Area of Study 1.

Key knowledge
the ways the conventions, techniques, language patterns, style and diction of texts can guide readers to meaning in print
and non-print texts
the significance of characters and settings and events featured in the texts in shaping reader response
the structures and linguistic and literary features of particular forms of text
the ways othersd views on texts may:
T influence or enhance a reading of a text
T reveal assumptions and ideas about aspects of culture and society.

Key skills

develop critical responses by examining the patterns of language and imagery used in the text
discuss how the features and conventions of the text contribute to meaning

understand how their own ideas and contexts influence their readings of texts

explore, interpret and reflect on different ideas and values represented in literature

apply understanding of literary criticism to their reading of text/s

use evidence from the texts to support a response.

VCE Literature Units 1 and 2: 20167 2020; Units 3 and 4: 20171 2020

Area of Study 2

Ideas and concerns in texts

In this area of study students investigate the ideas and concerns raised in texts and the ways social and cultural contexts

are represented. They consider how texts may reflect or comment on the interests of individuals and particular groups in

society and how texts may support or question particular aspects of society. Students learn to select and discuss aspects of

the texts that facilitate their interpretation and understanding of the point of view being presented. They consider those
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facets of human experience that are seen as important within the texts and those that are ignored or disputed. They
examine the ways texts explore different aspects of the human condition.

Outcome 2

On completion of this unit the student should be able to analyse the ways in which a selected text reflects or comments on
the ideas and concerns of individuals and particular groups in society. To achieve this outcome the student will draw on key
knowledge and key skills outlined in Area of Study 2.

Key knowledge

the ways in which characters and situations reflect or reveal human experiences and social values

the features of society and the ideas and behaviour that texts appear to support or question

features of texts, for example language, characterisation and the presentation of settings, and how they contribute to
meaning

the features appropriate for analytical responses including structure, conventions and language.

Key skills
analyse ways in which human experience is represented in texts including through selection of literary features, inclusion
and exclusion, foregrounding and silencing
reflect upon the ideas and concerns raised by texts
anal yse the views and values suggested by a textos inclusion
identify and comment on some of the techniques used in texts, showing how these contribute to meaning
develop analytical responses to texts.

UNIT 2: Context and connections

Ideas and concerns in texts

In this area of study students investigate the ideas and concerns raised in texts and the ways social and cultural contexts
are represented. They consider how texts may reflect or comment on the interests of individuals and particular groups in
society and how texts may support or question particular aspects of society. Students learn to select and discuss aspects of
the texts that facilitate their interpretation and understanding of the point of view being presented. They consider those
facets of human experience that are seen as important within the texts and those that are ignored or disputed. They
examine the ways texts explore different aspects of the human condition.

Outcome 2

On completion of this unit the student should be able to analyse the ways in which a selected text reflects or comments on
the ideas and concerns of individuals and particular groups in society. To achieve this outcome the student will draw on key
knowledge and key skills outlined in Area of Study 2.

Key knowledge

the ways in which characters and situations reflect or reveal human experiences and social values

the features of society and the ideas and behaviour that texts appear to support or question

features of texts, for example language, characterisation and the presentation of settings, and how they contribute to
meaning

the features appropriate for analytical responses including structure, conventions and language.

Key skills
analyse ways in which human experience is represented in texts including through selection of literary features, inclusion
and exclusion, foregrounding and silencing
reflect upon the ideas and concerns raised by texts
anal yse the views and values suggested by a textoés inclusion
identify and comment on some of the techniques used in texts, showing how these contribute to meaning
develop analytical responses to texts.

Unit 3: Form and transformation

In this unit students consider how the form of a text affects meaning, and how writers construct their texts. They investigate
ways writers adapt and transform texts and how meaning is affected as texts are adapted and transformed. They consider
how the perspectives of those adapting texts may inform or influence the adaptations. Students draw on their study of
adaptations and transformations to develop creative responses to texts.

Students develop their skills in communicating ideas in both written and oral forms.

54



Later Years Handbook 2019
Area of Study 1

Adaptations and transformations

In this area of study students focus on how the form of text affects meaning, and how writers construct their texts. They
investigate ways writers adapt and transform texts and how meaning is affected as texts are adapted and transformed. They
consider how the perspectives of those adapting texts may inform or influence the adaptations. Students develop creative
responses to texts and their skills in communicating ideas in both written and oral forms.

Outcome 1
On completion of this unit the student should be able to analyse the extent to which meaning changes when a text is
adapted to a different form.

To achieve this outcome the student will draw on key knowledge and key skills outlined in Area of Study 1.

Key knowledge
the ways the form and conventions of a text affect the making of meaning
differences in meaning that may be created when a text is adapted or transformed

the ways creators of adaptations may present assumptions and ideas about aspects of culture and society that reflect or are
different from the original text

the ways that perspectives of the creators may inform or influence adaptations of texts.

Key skills
analyse the construction of texts in terms of characterisation, tone, style, structure and point of view
identify typical features of a range of forms of text, and evaluate their significance in the making of meaning
identify and analyse the similarities and differences between the original and the adapted or transformed text.

Area of Study 2

Creative responses to texts

In this area of study students focus on the imaginative techniques used for creating and recreating a literary work. Students

use their knowledge of how the meaning of texts can change as form changes to construct their own creative
transformations of texts. They learn how writers develop images of people and places, and they develop an understanding

of language, voice, form and structure. Students draw inferences from the original text and speculate about the wr i t er 6 s
purpose. In their adaptation of the tone and the style of the original text, students develop an understanding of the concerns

and attitudes explored.

Students develop an understanding of the various ways in which authors craft texts. They reflect critically upon their own
responses as they relate to the text, and discuss the purpose and context of their creations.

Outcome 2
On completion of this unit the student should be able to respond creatively to a text and comment on the connections
between the text and the response.

To achieve this outcome the student will draw on key knowledge and key skills outlined in Area of Study 2.

Key knowledge
the point of view, context and form of the original text
the ways the central ideas of the original text are represented

the features of the original text including ideas, images, characters and situations, and the language in which these are
expressed

techniques used to create, recreate or adapt a text and how they represent particular concerns or attitudes.

Key skills
identify elements of construction, context, point of view and form particular to the text, and apply understanding of these
in a creative response
choose stylistically appropriate features including characterisation, setting, narrative, tone and style
critically reflect on how language choices and literary features from the original text are used in the adaptation.
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Unit 4: Interpreting texts

In this unit students develop critical and analytic responses to texts. They consider the context of their responses to texts as
well as the ideas explored in the texts, the style of the language and points of view. They investigate literary criticism
informing both the reading and writing of texts. Students develop an informed and sustained interpretation supported by
close textual analysis. For the purposes of this unit, literary criticism is characterised by extended, informed and
substantiated views on texts and may include reviews, peer-reviewed articles and transcripts of speeches. Specifically, for
Unit 4 Outcome 1, the literary criticism selected must reflect different perspectives, assumptions and ideas about the views
and values of the text/s studied.

Area of Study 1

Literary perspectives

In this area of study students focus on how different readings of texts may reflect the views and values of both writer and
reader. Students consider the ways in which various interpretations of texts can contribute to understanding. They compare
and analyse two pieces of literary criticism reflecting different perspectives, assumptions and ideas about the views and
values of the text studied. Students identify the issues, ideas and contexts writers choose to explore, the way these are
represented in the text/s and the cultural, social, historical and ideological contexts in which they were created. Students
enquire into the ways readers may arrive at differing interpretations about a text and the grounds on which they are
developed. Through close attention to two pieces of literary criticism reflecting different perspectives, students develop their
own response to a text.

Outcome 1
On completion of this unit students should be able to produce an interpretation of a text using different literary perspectives
to inform their view.

To achieve this outcome the student will draw on key knowledge and key skills outlined in Area of Study 1.

Key knowledge
the ways that literary criticism presents assumptions and ideas about aspects of culture and society and how these
inform readings of the text
contexts (cultural, social, historical and ideological) that may influence the construction and reading of the text
the ways in which the text may reflect or question aspects of human behaviour through characterisation, imagery, style,
point of view and structure
the ways that contemporary views and values influence interpretations.

Key skills
identify and analyse the views and values in texts
explain how a literary criticism foregrounds particular views and questions texts in particular ways
analyse how literary criticism informs readings of texts
compare, analyse and evaluate different perspectives of texts presented in literary criticism.

Area of Study 2

Close analysis

In this area of study students focus on detailed scrutiny of the language, style, concerns and construction of texts. Students
attend closely to textual details to examine the ways specific features and/or passages in a text contributes to their overall
interpretations. Students consider features of texts including structure, context, ideas, images, characters and situations,
and the language in which these are expressed. They develop their interpretations using detailed reference to the text,
logical sequencing of ideas and persuasive language.

Outcome 2
On completion of this unit the student should be able to analyse features of texts and develop and justify interpretations of
texts.

To achieve this outcome the student will draw on key knowledge and key skills outlined in Area of Study 2.

Key knowledge
the effects and nuances of language
the significance of key passages in interpreting a text
the connections between features of a text in developing an interpretation
the views and values suggested in a text
the conventions appropriate to presenting an interpretation.
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Key skills
discuss how certain passages in a text can reveal developments in a text
analyse the features of a text and make appropriate connections between them
analyse how key passages and features in a text contribute to an interpretation
synthesise the various elements of the text into a coherent view.
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EXTENDED INVESTIGATION

VCE Extended Investigation is a new Higher Education VCE study that is specifically designed for academically able
students. It requires self-motivation and resilience in tackling an extended and detailed investigation. The student must meet
a number of milestones over the duration of the study: formulating a question, researching the field, designing a
methodology, collecting and analysing data, and reporting on findings.

The purpose of VCE Extended Invest i gati on is to test a studentébés ability to
speci fic field. The research area of the studentods investioc
research skills. VCE Extended Investigation presents an opportunity for students to engage in inquiry learning, pursuing an

academic interest that they have, and focusing on a problem for an extended amount of time. It is important for teachers to

counsel and guide students into undertaking an area of investigation that suits the timeframe, and for which students can get
information and collect data. Due to the scope of this research project, students must be practical and realistic when

deciding on an area of investigation.

Focus on Thinking

The purpose of critical thinking is for students to move beyond an acceptance of information, towards a critical and careful
consideration of the nature of different types of research (including their own investigation). The level of critical and complex
thinking required in extended research is substantial. Students need to demonstrate complex and contextualised
understanding of arguments and evidence associated with their particular investigation. They should undertake research that
seeks to apply the thinking processes to their particular project. The focus is on the thinking processes involved. It is
important that each student understands the processes they have undertaken in conducting their investigation and can
discuss the impact on their own work in a meaningful way.

Students are asked to produce complex pieces of writing, often using established and academic theory.

Unit 3: Designing an Extended Investigation

In this unit students develop skills in question construction and design, explore the nature and purpose of research, and
identify a specific research question. Students use their Extended Investigation Journal to record the progressive refinement
of a selected area of interest distilled into an individual research question.

Students record their individual Extended Investigation proposal in the Extended Investigation School Record and formally
lodge the research question with the Victorian Curriculum and Assessment Authority during Term 1 on a date published
annually. Students undertake initial research and document their progress in their Extended Investigation Journal.

AREA OF STUDY 1
Designing a research question

AREA OF STUDY 2
Planning and commencing the investigation

AREA OF STUDY 3
Critical thinking

ASSESSMENT

The award of satisfactory completion for a unit is based on a decision that the student has demonstrated achievement of the

set of outcomes specified for the wunit. This decision wild.l
performance on assessmenttasksd esi gnated for the wunit. The studentds | evel

School-assessed Coursework and by an externally-assessed Critical Thinking Test.

Contribution to final assessment
School-assessed Coursework for Unit 3 will contribute 30 per cent.
The Externally-assessed Task for Unit 3 will contribute 10 per cent.

Critical Thinking Test

Assessment for the VCE Extended Investigation includes an Externally-assessed Critical Thinking Test in Unit 3.The Critical
Thinking Test will be an online test consisting of multiple choice questions and short answer questions.
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Unit 4: Presenting an Extended Investigation

This unit is comprised of two parts that together conketitut
results of the Extended Investigation are presented in a final written report and in an oral presentation to a panel.

The final written report is submitted and includes a studen
findings and provides their response to the research question. Students present their investigation to a non-specialist panel

and defend their findings, responding to questions and challenges from the panel. The Extended Investigation School

Record and Extended Investigation Journal are used to record the progress of their investigation and the assistance they

receive from supervising teachers, academic mentors and others.

AREA OF STUDY 1
Presenting the final research report

AREA OF STUDY 2
Defending research findings

ASSESSMENT
The award of satisfactory completion for a unit is based on a decision that the student has demonstrated achievement of the
set of outcomes specified for the unit. This decisionalwi ||

performance on assessment tasks designated for the unit.
Assessment of levels of achievement

The studentds | evel of achievement f-assessdhTagk that comsists oftwbgartsdet er n
a final written report and an oral presentation before a panel.

Unit 4 will contribute 60 Eer cent.
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FOOBTUDIES

RATIONALE

Australia has a varied and abundant food supply, and food and cooking have become prominent in digital media and
publishing. Globally, many people do not have access to a secure and varied food supply and many Australians, amid a
variety of influences, consume food and beverage products that may harm their health. This study examines the background
to this abundance and explores reasons for our food choices.

VCE Food Studies is designed to build the capacities of students to make informed food choices. Students develop their
understanding of food while acquiring skills that enable them to take greater ownership of their food decisions and eating
patterns. This study complements and supports further training and employment opportunities in the fields of home
economics, food technology, food manufacturing and hospitality.

AIMS

This study enables students to:

A develop as informed, disserning and capable food citizen
A build practical food skills in the pl ad mduding,the princgplesaandt i on

practices that ensure the safety of food

A apply principles of nutrition, food dmdparaiane and sensory ev
A extend understanding of food origins, cultures, customs an
A understand global and | ocal systems of food production, di
A develop awareness of a diverse range of influences on food
A r e s anddiscuss issues relating to economic, environmental and ethical dimensions of our food system

A anal yse an d-basadaonclusions inirespomse to food information, food advertising and current food trends.

UNIT 1: FoOdigins

Areas of stdy
1. Food around the world.
2. Food in Australia.

Outcomes
On completion of this unit the student should be able to:

1. ldentify and explain major factors in the development of a globalised food supply, and demonstrate adaptations of
selected food from earlier cuisines through practical activities.

2. Describe patterns of change in Australiab6s food industries
introduced through migration in the preparation of food products.

Assessment tasks
Assessment tasks for this unit include:
A range of practical activities, with records
1 Written or oral reports
Practical demonstrations

UNIT 2: Fobthkers

Areas of study
1. Food industries
2. Food in the home.

Outcomes
On completion of this unit the student should be able to:
1. Describe Australiads maj or food industries, analyse relat

measures in place to ensure a safe food supply and design a brief and a food product that demonstrates the application
of commercial principles.
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2. Compare and evaluate similar foods prepared in different settings, explain the influences on effective food provision and
preparation in the home, and design and create a food product that illustrates potential adaptation in a commercial
context.

Assessment tasks
Assessment tasks for this unit include:
design and develop a practical food solution.

UNIT 3: FoodDaily Life

Areas of study
1. The science of food
2. Food choice, health and wellbeing.

Outcomes

On completion of this unit the student should be able to:

1. explain the processes of eating and digesting food and absorption of macronutrients, explain causes and effects of food
allergies, food intolerances and food contamination, analyse food selection models, and apply principles of nutrition and
food science in the creation of food products.

2. Explain and analyse factors affecting food access and cho
values, beliefs and behaviours, and apply practical skills to create a range of healthy meals for children and families.

Assessment tasks

Assessment tasks for this unit include:

1. arange of practical activities, with records
2. written or oral reports

3. practical demonstrations.

UNIT 4. Fotsbues, Challenges and Futures

Areas oftudy
1. Environment and ethics
2. Navigating food information.

Outcomes

On completion of this unit the student should be able to:

1. Explain a range of food systems issues, respond to a selected debate with analysis of problems and proposals for future
solutions, apply questions of sustainability and ethics to the selected food issue and develop and create a food repertoire
that reflects personal food values and goals.

2. Explain a variety of food information contexts, analyse the formation of food beliefs, evaluate a selected food trend, fad
or diet and create food products that meet the Australian Dietary Guidelines.

Assessment tasks

Assessment tasks for this unit include:
a range of practical activities, with records
Written or oral reports
Practical demonstrations

Units 3 and 4 are also assessed by an end of year examination.
Assessment Overall
Unit3SACOs 30% }
} Completed in class
Unit 4 SB0%06 s}
End of year exam 40%

Food Studies subject fees year 11 and 12. Yearlong VCE subject fee payments are due by the end of term one or
please contact the school to arrange a payment plan.
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GEOGRAPHY

RATIONALE
VCE Geography enables students to examine natural and human phenomena, how and why they change, their
interconnections and the patterns theyfor m acr oss the Earthés surface. I'n doing s

their own place and other parts of the world.

Students develop a range of skills, many of which employ spatial and digital technologies. Investigative skills develop

student sé6 ability to conduct geographic study and inquiry inc
surveys, fieldwork, and the collection of data and information from relevant secondary sources. Interpretative and analytical

skills enable students to interpret information presented in a variety of formats including maps, graphs, diagrams and

images.

AIMS

This study enables students to:

develop a sense of wonder and curiosity about people, culture and environments throughout the world

develop knowledge and understanding of geographic phenomena at a range of temporal and spatial scales
understand and apply geographic concepts including place, scale, distance, distribution, movement, region, process,
change, spatial association and sustainability to develop their ability to think and communicate geographically
devel op an understanding of the complexity of natural and
surface

understand the importance of Geography in analysing issues and challenges to human welfare and the environment,
at a range of scales

develop an understanding of the role and application of Geography in the planning and management of human
welfare and the environment.

o P o ToToI»

UNIT 1: Hazards and Disasters

Areas of study
Students examine hazards and disasters and the responses to them.

Hazards include a wide range of events from those within local areas to those on a regional or global scale. This unit
examines the processes involved with hazards including their causes and impacts, human responses and the
interconnections between human activities and natural phenomena. How can we reduce the impact and our vulnerability to
hazards and disasters?

Possible topics include volcanic activity, erosion, earthquakes, tsunamis, avalanches, droughts, floods, bushfires, infectious
diseases, plant and animal invasions (eg. blackberries and cane toads), oil spills, air pollution, radiation leaks, climate
change.

Key skills

analyse maps, data and other geographic information to develop descriptions and explanations

collect, sort, process and represent data and other information

interpret and analyse maps and other geographical data and information

identify contrasting hazards and hazard types

describe the characteristics of selected hazards

describe and explain the causes, sequence and impacts of hazards and hazard events

explain the role of spatial technologies in identification and assessment of the impacts, and management of
hazards and hazard events.

T>o T I J>o To T T

Outcomes
There are two assessment outcomes for each unit. One will be based on a field work report.
Assessment tasks
Assessment tasks for this unit may include:
field work - tests
data processing and presentation i - short answer questions
graphs, maps, annotated visual display - written responses

research reports
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Unit 2: Tourism

Areas of study

Over 1 hillion people travel internationally each year. The scale of tourist movements since the 1950s, and the predicted
growth, has had a significant impact on environments, economies and cultures. The travel and tourism industry is
responsible for 1 in 12 jobs globally.

Students study the characteristics and development of tourism, the locations of different types of tourism and the factors
affecting tourism at both a local and international scale.

Key skills

analyse maps, data and other geographic information to develop descriptions and explanations
collect, sort, process and represent data and other information

interpret and analyse maps and other geographical data and information

identify the characteristics of tourism

describe the changing sources and destinations of different types of tourism

describe and explain the different types of tourism and tourist locations and destinations
describe and explain the factors affecting different types of tourism

explain the usefulness of spatial technologies for the tourism industry.

T>o T I Jo To T To To

Outcomes
There are two assessment outcomes for each unit.

Assessment tasks
Assessment tasks for this unit include:

field work - tests
data processing and presentation 1 - short answer questions
graphs, maps, annotated visual display - written responses

research reports

At least one assessment task will include fieldwork for each unit.

UNIT 3: Changing the land

1. Land use change: In this area of study students select a local area and use appropriate fieldwork techniques and
secondary sources

2. In this area of study students undertake an overview of global land cover and changes that have occurred over time.
They investigate three major processes that are changing land cover: deforestation, desertification and melting glaciers
and ice sheets.

Outcomes

On completion of this unit the student should be able to:

1. On completion of this unit the student should be able to analyse, describe and explain land use change and assess its
impacts.

2. On completion of this unit the student should be able to analyse, describe and explain processes that result in changes
to land cover and discuss the impacts and responses resulting from these changes.

Assessment taks

School assessed coursework

Two assessment tasks for the unit including:
a test, data analysis, multimedia presentation, report, or short answer questions
a written fieldwork report.

No Examination in Unit 3.
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UNIT 4. Global Perspectives

Areasof study

1. Population dynamics: In this area of study students undertake an overview of world population distribution and growth
before investigating the dynamics of population change over time and space. Through the study of population dynamics
students growth and decline in fertility and mortality, together with population movements.

2. Population issues and challenges: In this area of study students undertake investigations into two significant population
trends that have developed in different parts of the world: a growing population of one country and an ageing population
of another country. Students place these trends and resulting issues and challenges in their world regional context.
Issues resulting from these population trends include, among others, meeting healthcare and social service needs.

Outcomes
On completion of this unit the student will be able to:
1. analyse, describe and explain population dynamics on a global scale.

2 analyse, describe and explain the nature of significant
population issues and challenges in selected locations and evaluate responses.

Assessment tasks
School assessed coursework
Two assessments tasks for the unit including any two of:

a data analysis - areport
case study - short answer questions
a multimedia presentation - atest.

a structured essay

Examination in November on Unit 3 and Unit 4.
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HEALTH AND HUMAN DEVELOF

RATIONALE
VCE Health and Human Development takes a broad and multidimensional approach to defining and understanding health
and wel | bei ng. Students investigate the World Health Organi z.

wellbeing. Students consider wellbeing to be an implicit element of health.

Students examine health and wellbeing, and human development as dynamic concepts, subject to a complex interplay of
biological, sociocultural and environmental factors. They look at how health and wellbeing, and development, may be
influenced by the conditions into which people are born, grow, live, work and age.

Students consider Australian and global contexts as they investigate variations in health status between populations and
nations. They look at the Australian healthcare system and research what is being done to address inequalities in health and
development outcomes. They examine and evaluate the work of global organisations such as the United Nations and the
World Health Organization, as well as non.gover nment organi sations and the Austr
program.

This study presents concepts of health and wellbeing, and human development, from a range of perspectives: individual and
collective; local, national and global; and across time and the lifespan. Students develop health literacy as they connect their
learning to their lives, communities and world. They develop a capacity to respond to health information, advertising and
other media messages, enabling them to put strategies into action to promote health and wellbeing in both personal and
community contexts.

Structure

The study is made up of four units taught over 2 years. Unit 1 and 2 in the first year of study and Units 3 and 4 in the second
year.

UNIT Understanding health and wellbeing

Areas of study

1. Health perspectives and influences
This area of study takes a broad, multidimensional approach to health and wellbeing. Such an approach acknowledges
that defining and measuring these concepts is complicated by a diversity of social and cultural contexts. Students
consider the influence of age, culture, religion, gender and socioeconomic status on perceptions of and priorities
relating to health and wellbeing. They look at measurable indicators of population health, and at data reflecting the
health status of Australians. With a focus on youth, students enquire into reasons for variations and inequalities in
health status, including sociocultural factors that contribute to variations in health behaviours.

2. Health and nutrition
This area of study explores food and nutrition as foundations for good health and wellbeing. Students investigate the
roles and sources of major nutrients and the use of food selection models and other tools to promote healthy eating.
They look at the health and wellbeing consequences of dietary imbalance, especially for youth, and consider the social,
cultural and political factors that influence the food practices of and food choices made by youth. They develop
strategies for building health literacy and evaluating nutrition information from various sources, including
advertisements and social media.

3. Youth health and wellbeing
In this area of study students focus on the health and wel
into a selected area of interest. Students identify major
causes. They apply research skills to find out what young people are most focused on and concerned about with
regard to health and wellbeing. Students inquire into how governments and organisations develop and implement youth
health programs, and consider the use of health data and the influence of community values and expectations.
Students select a particular focus area and conduct research, interpret data and draw conclusions on how the health
and well being of Australiads youth can be promoted and i mp

UNIT 2Managing health and development

Areas of study

1. Developmental transitions
This area of study examines the developmental transitions from youth to adulthood, with a focus on expected changes,
significant decisions, and protective factors, including behaviours. Students consider perceptions of what it means to be
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a youth and an adult and investigate the expected physical and social changes. They inquire into factors that influence
both the transition from youth to adulthood and later health status. They consider the characteristics of respectful,
healthy relationships. Students examine parenthood as a potential transition in life. With a focus on the influence of
parents/carers and families, students investigate factors that contribute to development, health and wellbeing during
the prenatal, infancy and early childhood stages of the lifespan. Health and wellbeing is considered as an
intergenerational concept (that is, the health and wellbeing of one generation affects the next).

2. Health Care in Australia
This area of study investigates the health system in Australia. Students examine the functions of various entities that
play a role in our health system. They inquire into equity of access to health services, as well as the rights and
responsibilities of individuals receiving care. Students research the range of health services in their communities and
suggest how to improve health and wellbeing outcomes and health literacy in Australia. They explore a range of issues
associated with the use of new and emerging health procedures and technologies such as reproductive technologies,
artificial intelligence, robotics, nanotechnology, three-dimensional printing of body parts and use of stem cells.

UNIT3Australiads health in a glo

Areasof study

1. Understanding health and wellbeing i 50%
This area of study explores health and wellbeing and iliness as complex, dynamic and subjective concepts. While the
major focus is on the health of Australians, this area of study also emphasises that Aust r al i ads heal th i :
from the rest of the worl d. Students inquire into the WHOC
the universality of public health goals and the increasing influence of global conditions on Australians. Students
develop their understanding of the indicators used to measure and evaluate health status, and the factors that
contribute to variations between population groups in Australia.

2. Promoting health and wellbeing i 50%
This area of study looks at different approaches to public health over time, with an emphasis on changes and strategies
that have succeeded in improving health and wellbeing. Students examine the progression of public health in Australia
since 1900, noting global changes and influences such as the Ottawa Charter for Health. Promotion and the general
transition of focus from the health and wellbeing of individuals to that of populations. Students investigate the Australian
health system and its role in promoting health and wellbeing. They conduct a detailed study on a successful health
promotion campaign or program, and inquire into priorities for health improvements in Australia.

UNIT 4Health and human development in a global context

Areas of study

1. Health and wellbeing in a global context i 50%
This area of study looks at similarities and differences in major burdens of disease in low- , middle- and high income
countries, including Australia. Students investigate a range of factors that contribute to health inequalities and study the
concepts of sustainability, human development and the Human Development Index to further their understanding of
health in a global context. Students consider the global reach of product marketing and inquire into the effects of
particular global trends on health and wellbeing.

2. Health and the Sustainable Development Goals i 50%
This area of study looks at action for promoting health globally. It looks at the rationale, objectives and
interdependencies of the UNO®s SDGs andfwvalloeing dand lppman developnemnt.r pr o
Students investigate the priorities and work of the -WHO |
government organisations, selecting one aid program for detailed research and analysis. They reflect on meaningful
and achievable individual actions that could contribute to the work of national and international organisations that
promote health and wellbeing.

Percentage contributions to the study score in VCE Health and Human Development are as
follows:

Unit 1 and 2 7 students are required to pass all outcomes

Unit 3 School-assessed Coursework: 25 per cent

Unit 4 School-assessed Coursework: 25 per cent

End-of-year examination: 50 per cent.

o Do o2
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HISTORY

RATIONALE

History is the practice of understanding and making meaning of the past. Students learn about ideas and events that have
created present societies and cultures. An understanding of the link between accounts of the past and the values and
interests of the time in which the accounts were produced is a feature of the study of history.

AIMS

The study is designed to enable students to:
develop an understanding of change over time
understand how people in different times and cultures have interacted
develop skills to analyse the ways in which the past has been represented
acquire a broad historical knowledge.

UNIT 1. Twentieth Century History (192(®%)

Areas of study
1. Ideology and conflict
2. Social and cultural change

W

Outcomes

On completion of this unit the student should be able to:

1. explain the consequences of the peace treaties which ended World War One, the impact of ideologies on nations and the
events that led to World War Two.

2. explain patterns of social life and cultural change in one or more contexts, and analyse the factors which influenced
changes to social life and culture, in the inter-war years.

Assessment tasks

Assessment tasks for this unit will be a selection of:
multimedia presentations - analytical exercises - oral presentations
film reviews - short reports - responses to literature
essays

UNIT 2Twentieth Century History (192800)

Areas of study
1. Competing ideologies
2. Challenge and change

Outcomes

On completion of this unit the student should be able to:

1. explain the ideological divisions in the post-war period and analyse the nature, development and impact of the Cold War
on nations and people, in relation to one or more particular conflicts in the period.

2. explain the causes and nature of challenge and change in relation to two selected contexts in the second half of the
twentieth century and analyse the consequences for nations and people.

Assessment tasks

Assessment tasks for this unit include a selection of:
analytical exercises - film reviews - essays
short reports - tests
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HISTORY (AUSTRALIAN)

RATONALE

To provide a framework in which to explore the experiences of men and women from the beginnings of European settlement
until today.

UNIT 3: Australian History

Areas of study
1. The colonial experience to 1850.
2. From colony to nation: 1850-1901.

Outcomes

On completion of this unit the student should be able to:

1. evaluate the colonial experience in a region, district or colony in Australia;

2. analyse the development and evaluate the effects of a significant economic, social or
political trend, movement or event in colonial Australia from 1850 to 1901.

Assessment tasks
School assessed coursework (25 per cent of final assessment)
Assessment tasks for this unit include a selection of:
- reports
essays
analytical exercises
biographical studies.

UNIT 4: Australian History

Areas of study
1. Everyday life in the twentieth century: 1901-1945.
2. Towards a changing society: 1945 i present.

Outcomes

On completion of this unit the student should be able to:

1. analyse the influence of a major event on everyday life of a selected group during the period 1901-1945;

2. analyse an event, issue or campaign which created debate or division in Australian society during the period 1945 to the
present.

Assessment tasks
School assessed coursework (25 per cent of final assessment)
Assessment tasks for this unit include a selection of:
- reports
essays
analytical exercises
biographical studies.

Examination
50 per cent of final assessment.
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HISTORY (REVOLUTIONS)

RATIONALE

History is the practice of understanding and making meaning from the past. Revolutions focusses on arguably
the 2 most significant world events (The American Revolution 1763-1789 and The French Revolution 1781-
1795) that have helped create present day society.

Examination
50% of final assessment.

UNIT 3: THE AMERICAN REVOLUTIG8B(1763

By the 1750s, the British-American colonies had developed into prosperous, self-governing, loyal colonies of the
British Empire. However, the conclusion of the French & Indian War brought about an end to the British policy
of 6Salutory Neglectd. Trying to recoup the massive
introduce a series of revenue raising restrictions upon the colonists. Patriots violently defended this perceived
attack on their Liberty with riots and protests, the barbaric tarring and feathering of British officials and their most
famous act of defiance, the Boston Tea Party. With tensions rising and the outset of the Revolutionary War, in

1776 the Decl arati on of I ndependence proclaimed the right
However, the Founding Fathers had to overcome the-worl
revolutionaries internally before creating histor y 6s most enduring Republic.

Areas of study

1. Revolutionary ideas, leaders, movements and events.

2. Creating a New Society

Outcomes

1. Evaluate the role of ideas, leaders, movements and events in the development of the revolution.

2. Analyse the challenges facing the emerging new order, and the way in which attempts were made to create a new

society, and evaluate the nature of the society created by the revolution.

Assessment tasks

School assessed coursework (25% of final assessment)
1. Research Report.

2. Historiographical Exercise

UNIT 4: THE FRENCH REVOLUT1@96)1781

The old regime of France was based upon a society built on privilege and the absolute power of the King. By the 1780s, the
inequality of this social order had been questioned by enlightened thinkers and ridiculed by crude depictions of the decadent
lifestyle of Versailles. An ongoing financial crisis focused attention on the forms of inequality entrenched within society,
which in turn led to demands for some form of representative government. The dramatic events of 1789 i The Tennis Court
Oath and Storming of the Bastille i did not seek to remove the King, but to make him accept a representative Parliament.
Yet, by 1792, France was at war with the rest of Europe and internally with its own people. A new invention called the
Guillotine would be introduced and some 30,000 French citizens would be executed in the Terror i including the King, his
wife Marie-Antoinette and many of the original revolutionaries of 1789.

Areas of study
1. Revolutionary ideas, leaders, movements and events.
2. Creating a new society.

Outcomes

1. Evaluate the role of ideas, leaders, movements and events in the development of the revolution.

2. Analyse the challenges facing the emerging new order, and the way in which attempts were made to create a new
society, and evaluate the nature of the society created by the revolution.

Assessment tasks

School assessed coursework (25 per cent of final assessment)
analytical exercises
essays
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COMPUTING

RATIONALE

Inthisun i t students focus on how dat a, information and net wor kec
current and future needs. In Area of Study 1 students collect primary data when investigating an issue, practice or event and

create a digital solution that graphically presents the findings of the investigation. In Area of Study 2 students examine the

technical underpinnings of wireless and mobile networks, and security controls to protect stored and transmitted data, to

design a network solution that meets an identified need or opportunity. They predict the impact on users if the network

solution were implemented. In Area of Study 3 students acquire and apply their knowledge of information architecture and

user interfaces, together with web authoring skills, when creating a website to present different viewpoints on a

contemporary issue. When creating solutions students need to apply relevant stages of the problem-solving methodology as

well as computational, design and systems thinking skills.

UNIT 1: Computing

Areas of study

1. Data and graphic solutions

2. Networks

3. Collaboration and communication

Outcome 1
On completion of this unit the student should be able to acquire, secure and interpret data, and design and develop
a graphic solution that communicates the findings of an investigation.

Outcome 2
On completion of this unit the student should be able to design a network with wireless capability that meets an identified
need or opportunity, explain its configuration and predict risks and benefits for intended users.

Outcome 3
On completion of this unit the student should be able to design and develop a website collaboratively with others that
presents an analysis of a contemporary issue and the teamds

UNIT 2Computing

In this unit students focus on data and how the application of computational, design and systems thinking skills support the
creation of solutions that automate the processing of data. In Area of Study 1 students develop their computational thinking
skills when using a programming or scripting language to create solutions. They engage in the design and development
stages of the problem-solving methodology. In Area of Study 2 students develop a sound understanding of data and how a
range of software tools can be used to extract data from large repositories and manipulate it to create visualisations that are
clear, usable and attractive, and reduce the complexity of data. In Area of Study 3 students apply all stages of the problem-
solving methodology to create a solution using database management software and explain how they are personally
affected by their interactions with a database system.

Areas of study

1. Programming

2. Data Analysis and Visualisation
3. Data management

Outcome 1
On completion of this unit the student should be able to design working modules in response to solution requirements, and
use a programming or scripting language to develop the modules.

Outcome 2
On completion of this unit the student should be able to apply the problem-solving methodology and use appropriate
software tools to extract relevant data and create a data vi

Outcome 3
On completion of this unit the student should be able to apply the problem-solving methodology to create a solution using
database management software, and explain the personal benefits and risks of interacting with a database.
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INFORMATICS

In Informatics Units 3 and 4 students focus on data, information and information systems. In Unit 3 students consider data
and how it is acquired, managed, manipulated and interpreted to meet a range of needs. In Area of Study 1 students
investigate the way organisations acquire data using interactive online solutions, such as websites and applications (apps),
and consider how users interact with these solutions when conducting online transactions. They examine how relational
database management systems (RDBMS) store and manipulate data typically acquired this way. Students use software to
create user flow diagrams that depict how users interact with online solutions, and acquire and apply knowledge and skills in
the use of an RDBMS to create a solution. Students develop an understanding of the power and risks of using complex data
as a basis for decision making. In Area of Study 2 students complete the first part of a project. They frame a hypothesis and
then select, acquire and organise data from multiple data sets to confirm or refute this hypothesis. This data is manipulated
using tools such as spreadsheets or databases to help analyse and interpret it so that students can form a conclusion
regarding their hypothesis. Students take an organised approach to problem solving by preparing project plans and
monitoring the progress of the project. The second part of the project is completed in Unit 4.

UNIT 3: Informatics

RATIONALE

Unit 3 focuses on how individuals or organisations use ICT to solve information problems and to participate actively in a
society where use of ICT is commonplace. Students acquire and apply knowledge and skills in solving information problems
to assist in decision-making and in managing tasks and timelines. The solutions and information products should meet the
specific needs of organisations such as sporting clubs, newsagencies, charities, or the needs of individuals. Students also
explore how the capabilities of networked information systems support teams of workers or learners to solve problems and
share knowledge

Areas of study
1. Organisations and Data Management
2. Data analytics: drawing conclusions.

Outcome 1

On completion of this unit the student should be able to design a solution, develop it using a relational database
management system, and diagrammatically represent how users interact with an online solution when supplying data for a
transaction.

Outcome 2
On completion of this unit the student should be able to use a range of appropriate techniques and processes to acquire,
prepare, manipulate and interpret complex data to confirm or refute a hypothesis, and formulate a project plan to manage
progress.

Assessment tasks
As this is a new course for next year, assessment information is unavailable at this stage.

UNIT 4: Informatics

RATIONALE

In this unit students focus on strategies and techniques for manipulating, managing and securing data and information to
meet a range of needs. In Area of Study 1 students draw on the analysis and conclusion of their hypothesis determined in
Unit 3, Outcome 2, and then design, develop and evaluate a multimodal, online solution that effectively communicates the
conclusion and findings. The evaluation focuses on the effectiveness of the solution in communicating the conclusion and
the reasonableness of the findings. Students use their project plan to monitor their progress and assess the effectiveness of
their plan and adjustments in managing the project. In Area of Study 2, students explore how different organisations manage
the storage and disposal of data and information to minimise threats to the integrity and security of data and information and
to optimise the handling of information.

Areas of study
1. Data Analytics: Presenting the findings
2. Information Management

71



Later Years Handbook 2019

Outcome 1
On completion of this unit the student should be able to design, develop and evaluate a multimodal online solution that
confirms or refutes a hypothesis, and assess the effectiveness of the project plan in managing progress.

Outcome 2

On completion of this unit the student should be able to compare and contrast the effectiveness of information management
strategies used by two organisations to manage the storage and disposal of data and information, and recommend
improvements to their current practices.
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SOFTWARE DEVELOPMENT

UNIT 3: Software Development

RATIONALE

In Software development Units 3 and 4 students focus on the application of a problem-solving methodology and underlying
skills to create purpose-designed solutions using a programming language. In Unit 3 students develop a detailed
understanding of the analysis, design and development stages of the problem-solving methodology and use a programming
language to create working software modules.

In Area of Study 1 students respond to given software designs and develop a set of working modules through the use of a
programming language. Students examine a range of software design representations and interpret these when applying
specific functions of a programming language to create working modules. In Area of Study 2 students analyse a need or
opportunity, plan and design a solution and develop computational, design and systems thinking skills. This forms the first
part of a project that is completed in Unit 4.

Areas of study
1. Programming practice
2. Analysis and Design

Outcome 1
On completion of this unit the student should be able to interpret designs and apply a range of functions and techniques
using a programming language to develop working modules.

Outcome 2
On completion of this unit the student should be able to analyse and document a need or opportunity, generate alternative
design ideas, represent the preferred solution design and formulate a project plan for creating the solution.

Assessment tasks
As this is a new course for next year, assessment information is unavailable at this stage.

UNIT 4: Software Development

RATIONALE

In this unit students focus on how the information needs of individuals and organisations are met through the
creation of software solutions used in a networked environment. They continue to study the programming
language used in Unit 3. In Area of Study 1 students further their computational thinking skills by transforming
their detailed design prepared in Unit 3 into a software solution. They evaluate the efficiency and effectiveness
of the solution in meeting needs or opportunities. They also assess the effectiveness of the project plan in
monitoring project progress. In Area of Study 2 students apply systems thinking skills when explaining the
relationship between two information systems that share data and how that dependency affects the
performance of the systems.

Areas of study
1. Software Solutions
2. Interactions and impact

Outcome 1

On completion of this unit the student should be able to apply stages of the problem-solving methodology to create a
solution using a programming language that fulfils identified requirements and assess the effectiveness of the project plan in
monitoring progress.

Outcome 2
On completion of this unit the student should be able to analyse and explain the dependencies between two information
systems and evaluate the controls in place in one information system to protect the integrity of its source data.
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LEGAL STUDIES

RATIONALE

In contemporary Australian society there is a range of complex laws that exist to protect the rights of individuals
and to achieve social cohesion. These laws are made by bodies such as parliament and the courts and are
upheld by a number of institutions and processes within the legal system. Members of society interact with the
laws and the legal system in many aspects of their lives and can influence law makers. The study of VCE Legal
Studies enables students to become active and informed citizens by providing them with valuable insights into
their relationship with the law and the legal system.

UNIT 1: Guilt and Liability

Areas of study

1. Legal Foundations

2. The presumption of innocence
3. Civil liability

Outcomes
On completion of this unit the student should be able to:
1. Describe the main sources and types of law, and assess the effectiveness of laws.
2. Explain the purposes and key concepts of criminal law, and use legal reasoning to argue the criminal
culpability of an accused based on actual and/or hypothetical scenarios
3. Explain the purposes and key concepts of civil law, and apply legal reasoning to argue the liability of a
party in civil law based on actual and/or hypothetical scenarios.

Learning opportunities are explored through case studies, mock trials and visits to both the Melbourne Courts
and local prisons.

UNIT 2: Sanctions, remedies and rights

Areas of study
1. Sanctions

2. Remedies

3. Rights

Outcomes
On completion of this unit the student should be able to:

1. Explain key concepts in the determination of a criminal case, and discuss the principles of justice in relation
to the determination of criminal cases, sanctions and sentencing approaches.

2. Explain key concepts in the resolution of a civil dispute, and discuss the principles of justice in relation to the
resolution of civil disputes and remedies.

3. Evaluate the ways in which rights are protected in Australia, compare this approach with that adopted by
another country and discuss the impact of an Australian case on the rights of individuals and the legal
system.

Learning opportunities are explored through case studies, mock trials and visits to both the Melbourne Courts
and local prisons.
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UNIT 3: Rights andcstice

Areas of study
1. The Victorian criminal justice system
2. The Victorian civil justice system

Outcomes
On completion of this unit the student should be able to:

1. Explain the rights of the accused and of victims in the criminal justice system, discuss the means used to
determine criminal cases and evaluate the ability of the criminal justice system to achieve the principles of
justice.

2. Analyse the factors to consider when initiating a civil claim, discuss the institutions and methods used to
resolve civil disputes and evaluate the ability of the civil justice system to achieve the principles of justice.

UNIT 4: The people and the law

Areas of study
1. The people and the Australian Constitution
2. The people, the parliament and the courts

Outcomes
On completion of this unit the student should be able to:

1. Discuss the significance of High Court cases involving the interpretation of the Australian Constitution and
evaluate the ways in which the Australian Constitution acts as a check on parliament in law-making.

2. Discuss the factors that affect the ability of parliament and courts to make law, evaluate the ability of these
law-makers to respond to the need for law reform, and analyse how individuals, the media and law reform
bodies can influence a change in the law

Assessment tasks: Units 3 & 4
Assessment of levels of achievement

The studentods | evel of achi evement i -assessedi coussewBrk afad ah
end-of-year examination.

Contributions to final assessment

School-assessed coursework for Units 3 & 4 will contribute 25 per cent to the final assessment each. The level
of achievement for Units 3 and 4 is also assessed by an end-of-year examination, which will contribute 50 per
cent to the final assessment.

A A
»b
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VCE Indonesian

Later Years Handbook 2019

The study of Indonesian contributes to the overall education of our students who live in a culturally diverse world. Areas of
focus are communication, cross-cultural understanding and awareness, literacy and general knowledge. The culture of our
Indonesian-speaking neighbors is a prominent focus. Students discover the potential to apply Indonesian to work, further

study, training or leisure.

The 2019 Year 11 Program (New Study Desigia} the Indonesian language and culture under three main

themes: THE INDIVIDUAL; THE INDONESIAN-SPEAKING COMMUNITIES; THE WORLD AROUND US. Each theme is

further divided into many subtopics.

THE INDIVIDUAL

THE INDONESIAN-SPEAKING
COMMUNITIES

THE WORLD AROUND US

Personal world

Lifestyles

Social issues

Education and aspirations

Visiting Indonesia

The world of work

Personal opinions and values

Customs and traditions

Environmental issues

Arts and entertainment

Australian and Indonesian relations

Stories from the past

The 2019 Year 12 Progragores the Indonesian language and culture under three main themes: THE INDIVIDUAL;
THE LOTE SPEAKING COMMUNITIES; THE CHANGING WORLD. Each theme is further divided into many subtopics.

THE INDIVIDUAL

THE LOTE SPEAKING COMMUNITIES

THE CHANGING WORLD

Personal World

Historical perspectives

The World of Work

Health and Leisure

Lifestyle in Italy and Abroad

Technology

Education and Aspirations

The Arts and Entertainment

Trade and Commerce

Social and Contemporary Issues

Tourism and Hospitality

VCE UNIT 1: Indonesian

Areas of study

1. Interpersonal Communication
2. Interpretative Communication
3. Presentational Communication

Outcomes

On completion of this unit the student should be able to establish and maintain a conversation, write about personal
experiences, listen for and read for specific information and respond personally to real or imaginative experiences.

Assessment tasks
Speaking Task

Reading, Listening and Viewing Task

Writing Task
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VCE UNIT 2ddnesian

Areas of study

1. Interpersonal Communication
2. Interpretative Communication
3. Presentational Communication

Outcomes
On completion of this unit the student should be able to learn to negotiate through role plays, read and listen to information
and write or perform a personal or imaginative piece.

Assessment tasks
Speaking Task
Reading, Listening and Viewing Task
Writing Task

RATIONALE and AIMS

The study of Indonesian contributes to the overall education of our students who live in a culturally diverse world. Areas of
focus are communication, cross-cultural understanding and awareness, literacy and general knowledge. The culture of our
Indonesian-speaking neighbors is a prominent focus. Students discover the potential to apply Indonesian to work, further
study, training or leisure.

VCE UNIT 3: Indonesian

Areas of study

1. Adat Istiadat (Customs and traditions).

2. Kesehatan (Health)

3. Cita-cita dan Pekerjaan (Aspirations and Work).

Outcomes
On completion of this unit the student should be able to express ideas through speaking and writing, analyse and use
information they have heard, and exchange information, opinions and experiences through speaking and writing.

Assessment tasks
Writing Task - a 250 word personal or imaginative written piece.
Listening Task - response to specific questions, messages or instructions, extracting and using the information
requested.
Speaking Task i a 3-4 minute role-play, focusing on the resolution of an issue.

VCE UNIT 4: Indonesian

Areas of study

1. Pengaruh Barat (Western Influences)
2. Detailed study.

3. Revision

Outcomes
On completion of this unit the student should be able to analyse and use information from written texts, respond critically to
spoken and written texts which reflect aspects of the language and culture.

Assessment tasks
Reading Task - response to specific questions, messages, instructions, extracting and using information requested
Writing Task i a 250-300 word informative or persuasive written response
Speaking Task - a 3-4 minute interview on an issue related to the texts studied.

Examination

Oral Exam: Conversation and Discussion (15 minutes)
Written Exam:  Listening, Reading and Writing (2 hours writing 15 minutes reading time)
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